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What are knowledge organisers? /

For students to succeed in a particular area, they must have a foundation of factual knowledge, understand those
facts in the context of a conceptual framework and organise knowledge in order to facilitate retrieval and application.

We can see knowledge organisers as a way to enable this, in a much more systematic way than traditional revision
guides and textbooks.

There are many arguments made for the necessity of the memorisation of important knowledge. Our working
memory capacity is limited, so by storing more in our long-term memory, we can free up working memory capacity.

Knowledge organisers are a summary of the key facts and essential knowledge that pupils need about a unit of work
or a curriculum subject. Each page contains the essential information broken down into easily digestible chunks. Each
single side of A4 is important to focus the minds of the teachers creating them so they only include what’s crucial.

Pupils will review, revise and quiz themselves using their knowledge organisers.
Knowledge organisers are a really clear and easy to understand way for parents to be more aware of what their
children are learning at school and thus to support them whilst they revise/test themselves at home.
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e 22 How to use your Knowledge Organiser?

What is a Knowledge Organiser and how will it help me ?

It is an organised collection of knowledge that you need to know and learn for every topic you study in every subject. It will
help you to be successful in your tests and exams.

Your teacher will use the knowledge organiser in your lessons. They will ask you to refer to various sections - they might talk
this through and/or ask you to make key notes in your books or to highlight certain sections on your knowledge organiser.
Your teacher will set homework, where you will be asked to learn key knowledge from your knowledge organiser - you will
then be tested in lessons regularly via short quizzes.

Do | have to bring my Knowledge Organiser every day ?
Yes, you do. It is one of our key expectations that you bring your knowledge organiser to every lesson, every day in your
special Knowledge Organiser bag. Your Form Tutor will check this every morning.

Is there anything | could use to support me when using my knowledge organiser ?
Some people find post it’s handy to stick onto their knowledge organiser pages - these are useful for extra notes. Small white

revision/flash cards are helpful so you can write key facts down. These can then be placed up around the house to help your
revision.

How should | use my Knowledge Organiser to help me learn ?

There are lots of ways to use your knowledge organiser - the key to success is to find what works for you. The table below
shows you some different ways to use them.




How to use a knowledge organiser — A step by step guide

Look, Cover, Write,
Correct

Definitions to key
words

Flash Cards

Self Quizzing

Mind Maps

Paired Retrieval

Step 1

Look at and study a
specific area of your
knowledge organiser.

Write down the key
wiords and definitions.

Use your knowledge
organiser to condense
and write down key facts
and information on your

Use your knowledge
organiser to create a
new quiz. Write down
questions using your

Create a mind map with
all the information you
can remember from your
knowledge organiser.

Ask a partner or family
member to have the
knowledge organiser or
flash cards in their hands

flash cards knowledge organiser.

Cover or flip the Try not to use your Add pictures to help Answer the questions Check your knowledge They can then test you by
knowledge organiser knowledge organiser to support. Then self quiz and remember to use organiser to see if there asking you questions on
over and write down help you. yourself using the flash full sentences. were any mistakes with | different sections of your

everything you cards. You can write the information you have knowledge organiser
remember. questions on one side made.
Step 2 and answers on the )
* other. :
/] a | 4

Check what you have Use your green pen to Use a parent/carer or You can also use family | Try to make connections Write down your

written down, Correct check your work. friend to help quizyouon | to help quiz you. Keep that links information answers,

any mistakes in green the knowledge. self-gquizzing until you together.

pen and add anythin et all guestions correct.
Step 3 8 :

you missed. Repeat.
—
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£ ox=n \What can be found in knowledge — //

organisers? /

Some of the core knowledge you can find in your knowledge organiser includes:

\v’r

* key vocabulary /terminology (tier 3 vocabulary)

 key knowledge that students will require to have memorised for the subject

 key places and people

e useful diagrams (as required for the topic)

 key dates for a subject like history (e.g. when the two World Wars were) would
clearly also be included

* key information they should know before starting the topic

 important quotes (that demonstrate those themes)

 Important equations

* key academic language (tier 2 vocabulary)
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1. LEARN

Choose a small ‘chunk’ of the page
to learn. Read it over and over again in
your head.

3. WRITE Eh

When the knowledge is covered up, write
down the information you studied.

Learn, Cover, Write, Correct

2. COVER

Cover up the information you have

just learnt,

-\ 4. CORRECT
Correct your answer, write any missing

v or incorrect words in red pen.
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Practice makes Permanent
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U The Essential Steps for ‘Revising’

Limit distractions Find a nice Create and use

space to revise arevision
in timetable. No
cramming.

A2

00
- o0
Set an alarm and Work in intensive The more you put
start early blocks of time (25 in, the more you
mins works well) get out

N \fo

Get plenty of Eat well

Ask your teachers
sleep

for help
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Section 1: ..........

Section 2: ...........

Section 3: ...............

Section 5: ...............
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Mathematics - (Foundation)

Topics covered from the beginning of the academy year to the end of this
half-term.

SPR 1:

1. Further Algebra
2. Vectors
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2 ; S 5 E% S Maths: SPR 1 Perimeter and area, Indices, Vectors
] g = | - '_': ES % S mn g o %
« =8 = == 5] ™ S a4 Cw :1,_||m‘\!
SEE == £ RI8 |38 gEels S
o £ y: ""ll"' EE oz ;@'I'm IS £ 1 E Fractions, decimals N10
B0 =) e iy = | = s @ ; [
) i £ <y 2g o & £ X . g o g%‘ﬂ& % ~l2|2 Fraction is numerator + denominator
== el 95 = | ISR 5
H EE e X EEEHE S 8w E »  :=5+8=0.625
s "TERY gl E | 24 ¥ B " 5
25 g “ln oo ¥ o @ N R wiw B A S B el Use place values to change decimals
s 52 WS S e 88 g to fractions. Simplify where possible,
S EE & £ g Eel .S Ll - 5 9
SIZs A S22 58 DHE S 3L_1°
< O = g a & = = B = Learn the most frequently used ones:
1 1 i 1 3
Tapie/Skill Defimition Tips = = = - =
I. Translatwn | Trwisdate means (o move o shape. e 4 10 5 4
The shape docs not chanpe size or 0.5 0.25 0.1 0.2 0.75
orieniation. SR SRS
Area of triangle = = x base x height  Volume of cuboid = length x width x height
gle =2 B g E
a
2 Vector A veetor can e writles in 3 WA ‘EE.'” h =
Modation &z =
a or AB o (;] k- 3‘@
base b length <
. Column In a column vector, the top number moves £ . 1 Area of trapezium = 1 a+hxh
Vector beft (<) or right (+) and the bogtom number [3} RO "SIl 5 2 ¢ )
moves a4 or dewn (-] |: !:| Circumference of circle=m x D
o ‘1 left, $ down’ Area of circle = m x 1?2
PN (NP 2 o v o ’
4, Vecoor A weotor is 4 quaniity represented by an - 1ﬁ'3'*"¢ °
arreny wilh both direction and megnitude. %ﬂ
[
Al = —HA L
ﬁ'\
Arc len th:ixrrxﬂ s
5. Magnitude Magnitude is defined as the lemgth of o I T 1 g 3607 i i
i Volume of cylinder = mr2 = height
Area of sector = 3600 5T % r* Volume of prism = area of cross section = length




Advanced trigonometry G21, GI2
Sine Rule Special values of sin, cos, tan
B Use if you are given an angle-side pair Learn (or be able to find
£ S o b c without a calculator]...
Mizsing sidee sind _ sinB _ sinC
A sin0° =0, cos0®=1, tan0®=0
o i o sind _sinB _ sinC _ 1 3 1
b ISSINg angle: P S sin30 E' cos30° = -5 tan30® = 1.|"_§
1 1
C Cosine Rule sin45® = T, cosd5® = TJ tand5° =1
Use if you can't use the sine rule 2 2
" g 3 1
Ais opposite a Missing side: a? = b? + ¢ — ZbccosA sin60° = £ cos60° = =, tan60° =3
B is opposite b 2’ 2
: ; € oE_ a2
E ks Dppuslte £ Missi ng angle: msﬂ — u Sirlg Dﬂ = 1' EDSgﬂu = ﬂ
2he
" . + Transformations of curves JGYE
/\ \ / Starting with the curve y = f(x):
" . L 0
. » *  Translate (ﬂ) fory=flx)+a
\/ \/ / / —a _
i Translate( 0 ) fory = f(x + a)
¥ = sin(x") y = cos(x”) y = tan(x”) Reflect in x axis for y = —f(x)

Reflect y axis for vy = f(—x)

You will be given the formula to use:
3 o o
P Solvexr® +6x + 4 . 0 by using

the iteration x,.; = /61, — 4
Start with x; = —2. 8.
X, = 6x(-2.8)—4=-2.750...

X3 = 1.-'63’ (-2.750..) — 4 = -~
Repeat until you know the solution, or
you do as many as the question says.

Maths AUT 2: More Trig

Solving Simultaneous Equations Graphically B )

F ipupakann
In order o sobse wmultanecus eguations graphkcaly you necd 1o

) identify if the couations are Lincar or Quadratic jor & mix of Both)

Linwear Egrertion

i By

(L Py ®E T A 1]

ﬂ Drwrey 2ach equation on the same set of aies
) Find the coordinabes whese the Lines intersent

) Saste the valises of the varkable where the lines intersect and ciearly state
NERE amaveeT

Circle thenrems

O @ ¢

Angle at the centre  Angles in the
is double the angle  same segment
at the circumference are equal

Angle in a
semicircle is 90°

G10
Opposite anglesina  Alternate Tangent and
cyclic quadrilateral  segment radius are
total 180° theorem perpendicular




Rearrange a formula A5

The subject of a formula is the term
on its own. Rearrange to
=2 Make x the subject of
Ix+ay=y—bx
2x+ bx=y—ay
¥2+b)=y—ay
¥y —ay
2+b

Functions. ©

xo=

Combining functions:
_falx) = flg(x)) _
P If f(x) =x +3and gx) = x*
fglx)=x"+3
gfix) =(x+3)*

The inverse of f is f~*
2 If f(x) = 2x + 5 then

f_l{I-_:I:.IEE

- " i

Algebraic fractbons 3 feactiond that contain ab Least o walisihe

Simultaneous equations A19

One linear, one uadr?lt&c;
x4+ 3y =
% Solve {.1'3 +92 =20
Rearrange the linear, and substitute
into the quadratic
x=10-3y
s0 (10 —3y)° +y* =20
Expand and solve the quadratic
100 — 60y +9y* + y" =20
10y* — 60y + B0 =0
y=2Zory=4
Finally, substitute into the linear and
solve, pairing values...
x+3x2=10s0(x,v)=(4,2)
x+3x4=10s0(x,v)=(-2,4)

Prove Algebraically

Algabraic proal slleoras ut Lo plove & Materent Feoling inlegiry, & problen
renlving algebe s berra or prove s idenily

o Ha ey O lneepis Painv This?, sy Bwed ook muamibsini Gt Bo an dvwirs HumBssT,
o 3 1 her cherorrerader in 2 Tre e W'ﬁuhr!lj [ ]M!’rfh’ﬂ:’l.l’nbnt‘d.‘l | A il Rlcri Saamibd
(5] i e T L ﬂ:*ﬂ#" 15 rraimia of F T — gy i s S ———— |
o o & |

! %1 ar+d e 447 Wi addd thay e ook rrambers: :m:..—.----;l\.-l..-.'l-—-..-n.--l

ir b I - § B b1 Mt l=tm l=in+lm+d=§n+msl

E\-Hh-u-ri.r-ih E‘Mhﬂhrﬂhl Ty P iien wonl e \

N — M e v il Th esgeessiory 2|n 4 w4 2] is 8 multiple of 2, w0 i 5 even B, e

| = — e L1 s

Maths: SPR 1 Further Algebra/Vectors

Vectors
A vector represents a journoy of a fixed fength in a specified diroction

Hore istho vector a, 5o the journey 2a will be a journey twice as long but in the same direct lon,

These vectors will bo paralled as
one isa multiple of 1he olhe:

Y

Paraliel vectors

Vectors must be paralled if one is a multiple of the other. So &1 we noed 10 do If we are asked Lo

prove veclors thatl are parallel isto use alo-bfu to show that one vectior isa multipie of the
olher, weé may need Lo 1acionss the algabra 1o do this.

2 band 3o will be paraliel b. -mfnmllbowmlot

C. a+banc a2

' |
will bo paraiiel 2828 + 20 « 2(8 + b) d. a« Sbmo;u + 3b) will be paralle

e. Wil a+=bbeparalled 1o 5a « 307

s+ buiasih s
= TP
s s s .wumm'an;a

z ::15. + 3b)
They are parallel as one s a multiple of the other

Vectors and a straight line

To show vectors form a sngle straight line &1 we need to do Is $how that the 2 vectors are
paralief (one will bo & multiple of 1he othor) and that 1hey have & common point
(Thay may star! & 1he same point, of 0ng may K&t whore the other encs)

(If 2 voctors start at the same point anc are paraliel then one must ba on top of the other,
but one will just be longer, hence 1hey will be on a straght l'no)
c

A

-
It we kaow Lhe vector A v « 20, toprove A B and Care 00 8 8raigh! ling we wil need 10
KNOw &1 0ae iEouec

" n'mdié-hoﬁb
vi-mua» « 3AB

. 1be vectors are paralfel

Ao as thoy have a common point at A

" -.-moé’c-z--u
BC « 2(8 « 20) « 248
" the vectors are parallel
Algo as 1hey have a common point at B

they orm a graght lino thoy form 2 raight line
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Mathematics - (Higher)

Topics covered from the beginning of the academy year to the end of this
half-term.

SPR 1:

7. Further Algebra
8. Vectors



P8, P9

m{equally likely favourable outcomes)

= rifequally likely possible outcomes)
p=0 impossible
0<p <05 unlikely

p=05 evens
05<p<1 likely

p=1 certain

Probability rules P8, P9

Multiply for independent events
= P(6 on dice and H on coin)
[ S |

{1212

Add for mutually exclusive events
=< P(S50r6 m{ dir_'e] 2

_+_—_
6 6 b

Apply these rules to tree diagrams.

In general...

P(A or B) =P(A) + P(B) - P(A and B)
P(A and B) = P[A given B) = P(B)
I -

Division using ratio R5

Use a ratio for unequal sharing
2 Divide £480 in the ratio 7:5
7 +5=12, then £480 + 12 = £40
7 x £40 = £280, 5 x £40 = £200
(check: £280 + £200 = £480 +')

Ratio and fractions R8

Link between ratios and fractions
> Bﬂ{s to girlsinratio2:3

— are boys, — are girls.
5 e

i

¥
y percent of x = 1[}[})( X

= Increase £58 by 26%.

26
=9 L £58 =£15.08
100

E£58 + £15.08=£73.08
y as a percentage of x = % = 100%

= The population of a town
increases from 3 500 to 4 620. Find
the percentage increase.

0,
3500 » 100% = 35%
. _ increase
Note: fraction = rawal ginal
Learn the most frequently used ones:
AR
2 4 10 5 100
50% | 25% | 10% | 20% | 1%
Speed, distance, time R11
distance
Speed = ———
time

=% A car travels 90 miles in 1 hour,
30 minutes. Find its average speed.
90 miles + 1.5 hours = 60 mph

Percentages: multipliers Rl

Percentage increase or decrease; use
a multiplier ([powers for repetition)
=¥ Initially there were 20 000 fish
in a lake. The number decreases by
15% each year. Estimate the
number of fish after 6 years.

20 000 x 0.85% = 7 500 (2sf)

Formula for compound interest

Total accrued = P (1 + ljﬁ)

=& linvest £600 at 3% compound
interest. What is my account worth
after 5 years?

3
£600 x (1+ mn)

Direct & inverse proportion QS

v is directly proportional to x:

¥ = kx for a constant k

& bis directly proportional to a%;

a=6whenb=90. Find bifa=8.

b=ka®; a=6andb =90 for k;
90=kx6°sok=25hb=25a"

b=25x8%=160
¥ is inversely proportional to x:

5
= £695.56

ke
yx=kor = for a constant k

Maths: AUT 1 Probability/Multiplicative

reasoning/statistics

Histograms 3

Frequency = frequency density
multiplied by class width. This means
that bars with the same frequency
have the same area.

'

= 11 5

2 HHE ‘:

T 5 1

B =

oy 3

E et} B e B o o =

2 HHE

= = | equal areas;

&= £ | equal frequencies [
o i 1

4

Interquartile range [Il] R)=U0Q - LQ

|
|

= i p=
!

O = ) — ]
S =g 3 52 5
| - [
g2 g~ @ m— B
= = = = wi
= = = = 3

" —
E i =

[ak} 3T} F

= a,

= =

- =



Advanced trigonometry G21, GI2
Sine Rule Special values of sin, cos, tan
B Use if you are given an angle-side pair Learn (or be able to find
£ S o b c without a calculator]...
Mizsing sidee sind _ sinB _ sinC
A sin0° =0, cos0®=1, tan0®=0
o i o sind _sinB _ sinC _ 1 3 1
b ISSINg angle: P S sin30 E' cos30° = -5 tan30® = 1.|"_§
1 1
C Cosine Rule sin45® = T, cosd5® = TJ tand5° =1
Use if you can't use the sine rule 2 2
" g 3 1
Ais opposite a Missing side: a? = b? + ¢ — ZbccosA sin60° = £ cos60° = =, tan60° =3
B is opposite b 2’ 2
: ; € oE_ a2
E ks Dppuslte £ Missi ng angle: msﬂ — u Sirlg Dﬂ = 1' EDSgﬂu = ﬂ
2he
" . + Transformations of curves JGYE
/\ \ / Starting with the curve y = f(x):
" . L 0
. » *  Translate (ﬂ) fory=flx)+a
\/ \/ / / —a _
i Translate( 0 ) fory = f(x + a)
¥ = sin(x") y = cos(x”) y = tan(x”) Reflect in x axis for y = —f(x)

Reflect y axis for vy = f(—x)

You will be given the formula to use:
3 o o
P Solvexr® +6x + 4 . 0 by using

the iteration x,.; = /61, — 4
Start with x; = —2. 8.
X, = 6x(-2.8)—4=-2.750...

X3 = 1.-'63’ (-2.750..) — 4 = -~
Repeat until you know the solution, or
you do as many as the question says.

Maths AUT 2: More Trig

Solving Simultaneous Equations Graphically B )

F ipupakann
In order o sobse wmultanecus eguations graphkcaly you necd 1o

) identify if the couations are Lincar or Quadratic jor & mix of Both)

Linwear Egrertion

i By

(L Py ®E T A 1]

ﬂ Drwrey 2ach equation on the same set of aies
) Find the coordinabes whese the Lines intersent

) Saste the valises of the varkable where the lines intersect and ciearly state
NERE amaveeT

Circle thenrems

O @ ¢

Angle at the centre  Angles in the
is double the angle  same segment
at the circumference are equal

Angle in a
semicircle is 90°

G10
Opposite anglesina  Alternate Tangent and
cyclic quadrilateral  segment radius are
total 180° theorem perpendicular




Rearrange a formula A5

The subject of a formula is the term
on its own. Rearrange to
=2 Make x the subject of
Ix+ay=y—bx
2x+ bx=y—ay
¥2+b)=y—ay
¥y —ay
2+b

Functions. ©

xo=

Combining functions:
_falx) = flg(x)) _
P If f(x) =x +3and gx) = x*
fglx)=x"+3
gfix) =(x+3)*

The inverse of f is f~*
2 If f(x) = 2x + 5 then

f_l{I-_:I:.IEE

- " i

Algebraic fractbons 3 feactiond that contain ab Least o walisihe

Simultaneous equations A19

One linear, one uadr?lt&c;
x4+ 3y =
% Solve {.1'3 +92 =20
Rearrange the linear, and substitute
into the quadratic
x=10-3y
s0 (10 —3y)° +y* =20
Expand and solve the quadratic
100 — 60y +9y* + y" =20
10y* — 60y + B0 =0
y=2Zory=4
Finally, substitute into the linear and
solve, pairing values...
x+3x2=10s0(x,v)=(4,2)
x+3x4=10s0(x,v)=(-2,4)

Prove Algebraically

Algabraic proal slleoras ut Lo plove & Materent Feoling inlegiry, & problen
renlving algebe s berra or prove s idenily

o Ha ey O lneepis Painv This?, sy Bwed ook muamibsini Gt Bo an dvwirs HumBssT,
o 3 1 her cherorrerader in 2 Tre e W'ﬁuhr!lj [ ]M!’rfh’ﬂ:’l.l’nbnt‘d.‘l | A il Rlcri Saamibd
(5] i e T L ﬂ:*ﬂ#" 15 rraimia of F T — gy i s S ———— |
o o & |

! %1 ar+d e 447 Wi addd thay e ook rrambers: :m:..—.----;l\.-l..-.'l-—-..-n.--l

ir b I - § B b1 Mt l=tm l=in+lm+d=§n+msl
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Maths: SPR 1 Further Algebra/Vectors

Vectors
A vector represents a journoy of a fixed fength in a specified diroction

Hore istho vector a, 5o the journey 2a will be a journey twice as long but in the same direct lon,

These vectors will bo paralled as
one isa multiple of 1he olhe:

Y

Paraliel vectors

Vectors must be paralled if one is a multiple of the other. So &1 we noed 10 do If we are asked Lo

prove veclors thatl are parallel isto use alo-bfu to show that one vectior isa multipie of the
olher, weé may need Lo 1acionss the algabra 1o do this.

2 band 3o will be paraliel b. -mfnmllbowmlot

C. a+banc a2

' |
will bo paraiiel 2828 + 20 « 2(8 + b) d. a« Sbmo;u + 3b) will be paralle

e. Wil a+=bbeparalled 1o 5a « 307

s+ buiasih s
= TP
s s s .wumm'an;a

z ::15. + 3b)
They are parallel as one s a multiple of the other

Vectors and a straight line

To show vectors form a sngle straight line &1 we need to do Is $how that the 2 vectors are
paralief (one will bo & multiple of 1he othor) and that 1hey have & common point
(Thay may star! & 1he same point, of 0ng may K&t whore the other encs)

(If 2 voctors start at the same point anc are paraliel then one must ba on top of the other,
but one will just be longer, hence 1hey will be on a straght l'no)
c

A

-
It we kaow Lhe vector A v « 20, toprove A B and Care 00 8 8raigh! ling we wil need 10
KNOw &1 0ae iEouec

" n'mdié-hoﬁb
vi-mua» « 3AB

. 1be vectors are paralfel

Ao as thoy have a common point at A

" -.-moé’c-z--u
BC « 2(8 « 20) « 248
" the vectors are parallel
Algo as 1hey have a common point at B

they orm a graght lino thoy form 2 raight line
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English

Topics covered from the beginning of the academy year to the end of this
half-term.

SPRING:

1. Unseen Poetry



\\7/
W2 arena

.7;/4 ‘\\%-. ACADEMY




FLIRTS:

Form
What type of poem is it: Narrative?
Sonnet? Ballad ¥ Dramatic
Monaologue?

Language
What words or punctuation marks

hawve been chosen carefully to have
an impact?

What sentence choices stand out:
single word? Interrogative?
Imperative?

Afy Lensory pictures?

Any simileS metaphos/
personification) symbolism?
Allusions to other texts or figures -
historical, literary

Rhythm f Rivyme
Is there a regular o irregular riythm
[/ rhyme scheme?
Is there end of line rhyme, internal
line rivyme, or alternate line rhyme?

THEME
What are the main ideas, feetings
expressed?

Structure
How are the ideas organised/
sequenced) grouped in the poem?
Any recurring motif? line? Word or
Erammar patterning?

Remember this s NOT a checklist. FErt with it
What attracts you In the poem?

Mever say "there Is no._..". Write about what 15
in the poem and suggest reasons for these
cholces that are linked to the main
thems/idea.

Unseen Poetry Knowledge Organiser

EMAM ADVICE
1 Read the question first and heghlight the foous: Love? Relationships? Growing up ¥ anger? Power?
Change?

2 Read through the poem once bo get & sense of the main ideas and theme that Bnks 1o the foous of
the gueestion, Ask yaursall;
What {5 happening in the poem? (Don't Ignoe the tithe herel)
Who seems 10 be speaking. to who? (Pronouns can help you here)
What tone is the poem — Confrontatianal ? Sormowful ¥ Excited # Pheading?
3 Read through the poem a second time and highlight the methods that help Lo Bring out that
theme:
Form
Language
Imageny
Rhythm and Rhyme
Structure
4. Organisefnumber your methods 5o you can analyse your 2 best language points and 1 form or
structure point (or theee language points] and weite these up as WHAT HOW WHY paragraphs.
5 Leawve -5 mins bo check your ideas. Ofven, by the end of your writing, yeu've discovered more
meansng in the poem and can improse your first paragraph

TOP TIPS:

* Say o lof about a little

< Link every idea to the guestion fatus [ main theme

* Choose ‘juicy’ or ‘diveable’ quotes that will alleow you to consider layers of meaning

~ Refer to the “speaker’ in the poem when you are commenting on what seems to be said
in the poem: ‘The speaker seems bo want..."

+ Refer to the poet by thelr surname whien you comment on methods used: "Armitage
might choose to use the simile of a ... to emphasise’

* Use tentative language ‘could’, ‘maybe’, "perhaps’, ‘might’, ‘'may’ to make suggestions
about meaning

¥ Look for alternative meanings — ‘or’ is @ magic word in analysis

SEMTEMCE STEMS:

What? (Point & Evidence)

On first reading.- The speaker perhaps wants..  The poet seems to suggest...

A significant line is.. This is evidenced by... The ling/ phrase "' seems to mean....
How? [Technique Anabysis)

The poet perhaps uses/chose [method] to suggest/ mimic represent...

The wiord ‘7 means ... which could imply) emphasizsef (lustrate/ link with _.

There are lots of examples of ? in the poem which._.

(To develop) Furthermore, .. Moreowver, ... Further support for this can be found in...

(To explore) Alternatively, ... .oor.. [(Toevaluate] This is effective in making the reader...
Why? [Link]

The poet may be trying to.. or wants the reader to... The poet's message seems to be that...

| Poetic Terms
Alliteration: woards that begen with the came wmitial sound, e.g. ‘MNowing flakes than fock’

Allugion: referende to another text or idea, e.g. "the valley of Death'

Ambiguous; when something is left deliberately unclear, e.g. the final lines of Bayonet
Charge.

Anaphora: repetition af 2 phrase at the tan of a line or sentence, &g, “Cannon to”, "Dem
tell me™

Assonance: words that share the same vowel sound, e.g, ‘weaned we keep awake
because”

Caesurac a pause in a line of poetry, &g ‘Nothing bedide remains. Round the decay”
Connotations: what & wood or phrase suggests, g, Haok’ usublly connotes darkness, gyl
oF death,

End stopped Hne: opposite of enfambment, where a line stops, 2.8 “We are bombanded by
the ematy air.”

Enjambment: whisre a line has no punctuation at the end and breaks onto & new line, but
carries on an sdea, eg. ‘One of my mates goes by / and tosses his guts back into his body."
Hyperbole: deliberate exaggerathon, used to emphasise a poant,

lambsic pentameter: a line of poetry with 10 syllables, e.g. “The lone and vel sands stretch
Tar away.”

hunctapesition: placing Dwo opposite images or ideas together for eflect

Metaphor: describing something by saying It is something else, & g. ‘mind-forged
manacles’,

Monologue: one person speaking (dramatic monologue], o.g. My Last Duchess.

Maotif: o repeated idea or theme.

Harrathne: writing that 1elis a stary,

Onomatopoeeia: use of words wheth echo their meaning in sound, e.g. ‘thunder'd’
Oymoron: two words that seem to contradict each other, 2.g. ‘exploding comfortably”
Personification: giving an object or animal human characteristics, eg. ‘the wind’s
nanchalnie’

Paetic Persona: when the poel 1akes on a woice 0 the poem

Quatrain: a growp of four lines

Refrain; repeating of a single or group of lines B0 a poem, ¢g. "Rode the six hundned.” "But
nathing happent.”

Repetition: srepeating the same wond or phrase, e.g. "a buge peak, black and huge’, °|

| struck and struck agaen’, ‘Half a league, haif a league / Half a league’, “his bloody life in ey

bioody hands’

Rhyme Scheme: abbcca efc

Rhyming couplets: Two ines 1hat rfhyme next to each other, g "Plunged in the battery-
smoke [ Right thro' the line they broke'

Rhythim: is the beat or pace of the words, it can be regular of irmegulas, siow o fast,
depending on the effect the poet wants to create,

Sibilance: repetition of *s" or sk’ sounds, &g "Storm’d at with shot and shell’

Simide: imagery companson usng as or like, e.g little fehing boats / strurg ouwt e
Bunting’

Stanza: |5 a section of a poem sometimes referred to as a verse

Symbolism: whien abject stands for something else, e.g. * dove’ = peace and hope,
Tane: mood or feelings suggested by the poem.

Wolta: 8 urning point in 2 poerm often signalled by a dscourse markes &g ‘But..’ or Then '
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Science

Topics covered from the beginning of the academy year to the end of this
half-term.

SPRING:

1. B7 Ecology
2. C9 Atmosphere
3. C10 Earth
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Key points to learn

1 Communities

Group of interdependent plants or
animals living together

2. Ecosystemn

A system that includes all living
organisms (biotic) in an area as
well as non-living (abiotic) factors

3. Plants
compete for

Light and space
Water
Mineral ions from soil

Key points to learn

Living factors that affect communities:
1. Awailability of food
2. MNew predators

B7 Ecology
Paper 2

4, Animals
compete for

Food
Mates — for reproduction
Territory

il el | s P

Different species relying on each

19 Bipti 3. MNew pathogens (microorganisms
factors i
that cause disease) . y
4. One species outcompeting leading BI Ictu re (Biology Paper 2)
to numbers too low to breed
Biological response
11. Features which make an organism - P
Adaptations better suited to its environment l l The human nervous system
12 Physical features eg fur, beak shape, | l Harmonal caardination
Structural foot size, sharp claws, thick blubber,

adaptations

big leaves, long roots, camouflage

Behavioural
adaptations

Changes in behaviour to help survive
eg migration, tools, pack hunting

14.
Functional
adaptations

Biological processes such as
reproduction or metabolism eg giving
birth to lots of young; hibernation; a
chameleons adaptive camouflage

e other for food, shelter, pollination,
Interdepend- seed dispersal
ence Changes to one species affect the
whole community
The sun is the source of energy in
6. Energy all food webs
source for Plants use photosynthesis to
BCOSYStems convert light into chemical energy
in glucose
Mon-living factors that affect
communities:
Light intensity
Temperature
7. Abiotic Moisture levels
factors Soil pH and mineral content

Wind intensity and direction
Carbon dioxide levels — plants
Oxyegen levels — aquatic
animals

e JE A L o

15. Extremo-
philes

Organisms that live in very extreme
environments such as high pressure /
temperature / salt concentrations

Example: Bacteria in deep sea vents

16. Example
plant
adaptations

Long roots collect water; small leaves
reduce water loss; big leaves increase
light captured

17. Example
animal
adaptations

Camouflage to hide/hunt; big surface
area increases heat loss; blubber
reduces heat loss

L+ N S ey

I | iviee im wiator

18. Quadrat

Randomly chosen small area (often
1mé). Used to estimate total numbers

Genetics and
reproduction

Ecology } [

Adaptations,

interdependence '
Reproduction

and competition

Wariation and
evolution

[ Organising an ]

ecosystem

Genetics and
evolution

Biodiversity and
ecosystems

)

Background

& study recently estimated there to be 8.7
million different species of organism on our
planet. They all compete for the limited

resources available and nearly all rely on the Sun

as their ultimate source of energy.

Maths skills

Find the mean, mode and median for a set of data
eg.1,2,3,4,5,5,6
* PMean = (1+2+3+4+54546) + T = 3.7 (25f)




Key points to learn

1. Food
chains

Producer = Primary = Secondary
CONSUMEr COoONSUMEr

Key points to learn

10 Distribution

Where things are

2. Bilomass

Amount of biological mass in an
arganism

11 Abundance

How many there are

Microorganisms that feed on

dead organisms and waste

B7 Ecology
Paper 2

Big picture (Biology Paper 2}

Biological response

‘ { The human nervous system ]

Hormonal coordination ]

r '

12,
G_rEE” plar:'ls ﬂlr algae. mwalﬁ Decomposers Release carbon back into
3. Producers first organism in a ftlm:! chain. atmosphere and minerals ions into
Produce most of the biomass for ™
life on Earth eg phytoplankton ﬁ
5
&
4. Primary Eat producers eg fish F
CONSUMErs 13. _SV/REWHMIG
: Carbon cycle
5.Secondary | Eat primary consumers eg seal 4 ':'”5'-'””9"
COMSU MEers F-"Iantg » f‘iecumpasers
6. Tertiary Eat secondary consumers eg Chemical reaction in which
COMSUMErs killer whale chloroplasts make glucose and oxygen

7. Predators

Consumers that kill and eat
other animals

Consumers that get eaten by

Ecology Genetics and
reproduction
Adaptations,
interdependence

— Reproduction
and competition L 4 }

e predators
=T
Mumbers of -% ol “Rrey
both rise and  Z 3| Peeidlator
fall in cycles &£ Time
1. Lots of plants means prey
numbers increase
9. predator- | 2. Lots of prey means predator
prey cycles numbers increase

3. Lots of predators means prey
numbers decrease

4. Less prey means predator
numbers fall

5. Less predators means prey
numbers increase

14, e p
Ising an Variation and
Photosynthe- | 1he reverse of respiration acosystem B
sis
Carbon + Water - Glucose + Oxygen Biodiversity and Genetics and
dioxide Using light ecosystems evolution
Process by which all living things get
15. energy from glucose and oxygen Bﬁﬂk rnund
Respiration Glucose + Oxygen = Carbon + Water | All living and non-living things are made of
dioxide atoms. These atoms have been around for
- millions of years and have been continuously
S F*’a cycled over that time. It is amazing to thin
16. Water Lff‘? 'Ki‘fa.r : ¥ : i 5 -
e o Oy that the carbon in us could once been part of
'-agd _F"arl“s : The Einstein, a cloud, a grasshopper, Cleopatra, a
ey st tree or even a piece of tyrannosaurs rex
17 Material | Many materials are recycled to dung. This process of cycling material
recycling provide building blocks for future B (and energy) is essential to all life on Earth.
Combustion | Fuel + Oxygen => Carbon + Water

B (burning)

dioxide




Key points to learn

1.
Biodiversity

The variety of all different species
in a particular ecosystem

2. Ecosystem

& system that includes all living
organisms (biotic) in an area and
non-living (abiotic) factors

Key points to learn

7.
Destruction
of peat bogs

Used for compost. Leads to
reduction in size of this habitat.

Decay or burning of peat releases
carbon dioxide

3. High
biodiversity

Ensures stability of ecosystems by
reducing one species dependence
on another

B.
Deforestation

Removal of forests to :
» pgrow cattle and rice fields
* prow crops for biofuels

C9 Atmosphere
Paper 2

Big picture (Biology Paper 2]

Biological response ]

Future of human species on Earth
relies on high biodiversity

4. Negative
human
impact on
biodiversity

Human actions are reducing
biodiversity. Actions such as:
* More waste

* Maore land use

= Population growth

* Using resources

9. Causes of
global
warming

Carbon dioxide and methane in
the atmasphere contribute to
global warming

Only recently have we tried to
reduce impact of these actions

5. Pollution
from waste

Pollution kills plants and animals
which can reduce biodiversity

10. Biological
impact of
global
warming

* Loss of habitat through
flooding

* Changes in distribution of
organisms as temperatures,
rainfall and climate change

* (Changes in migration patterns
as climates and seasons change

* Reduced biodiversity as many
organisms become extinct

The human nervous system ]
Hormonal coordination

= In water, from sewage,
fertiliser or toxic chemicals

* In air, from smoke and acidic
gas

* 0Onland, from landfill and
from toxic chemicals

6. Land use

Humans reduce land available for
animals hy:

= Building

* Quarrying

* Farming

* Dumping waste

11.
Maintaining
biodiversity

Actions humans are taking to

reduce loss of biodiversity:

* Breeding programmes for
endangered species

* Protection and regeneration of
rare habitats

* Reintroduction of field margins
and hedgerows

* Reduce deforestation

* Reduce carbon dioxide
EMissions

* Recycling rather than dumping
in landfill

Ecology { Genetics and

reproduction

Adaptations,

-\ ]
interdependence K [ ]

and competition | Reproduction

L ' o
Organising an Variation and
ecosystem J evolution

Genetics and
i evolution

Background

In order to ensure our future health,
prosperity and well being we need to take
some actions now. Humans need to survive in
the environment in a

sustainable way. } ':‘w
This topic explores the ’ %i .

Las
negative and positive ‘-;-

’l k
: : “{‘
impact we are having X

on biodiversity and the - il
natural systems that u
support it.




1 Atmosphere

Layer of gas around Earth

Volcanos released carbon dioxide

Greenhouse gases stop heat

2. Earth’s
early [('?DJL water vapour (H.0) and
atmosphere | Mitrogen (N,
theory Similar to Mars and Venus
We think it was responsible for
changing early atmosphere
3. Remowes carbon dioxide and

Photosynthesis

makes oXyEEn

Carbon + Water = Oxygen + Glucose
Dioxide

Coal, crude oil and natural gas.

4. Fossil fuels | Formed from fossilised remains of
plants and animals
Carbon stored in shells and
5. Carbon skeletons turned into limestone
‘locked inta’
rock Carbon in living things was also
locked away as fossil fuels
b. Amrmonia Removed from atmosphere by

and methane

reactions with oxygen

Mitrogen: 78%

,,]
A 8] 3
.

7. Earth’s Oxyegen: 21% =
atmosphere | Argon: 0.9% I'\i I 2 y
today Carbon dioxide: 0.04% S
Trace amounts of other gases
Mothing to do with Global warmin
8. Dzone or the éreenhn:luse Eﬁect.ﬁ.layerg
layer

of O, protecting us from UV rays

9. Incomplete
combustion

If not enough oxygen is available
then poisonous carbon monoxide
and soot are produced

)

)

10. : : g A nsphere
escaping from the Earth into
Greenhouse ; . .
space. This results in Earth getting
effect
hotter
. 3IF D z z Pape
1. Carbon dioxide: released from -
11. e [ Rates, equilibrium and ] Analysis and the
Giechhouse: | & Mettnereleused rom organic chemistry Earth’s resources
swamps, rice fields
g£ases 3. Water vapour (eg steam and Rates and Chemical
clouds) equilibrium analysis
1. Hisin_g se_a levels as a result of Crude il and The Earth's
12. Risks of melting ice caps fuels atmosphere
global 2. Extreme weather eg storms
climate 3. Changes to temperature and _[ The Earth's
change rainfall patterns e AT
4. Ecosystems under threat
sk Jis [
13lssues with | 1. It will cost money =
reducing 2. There is still disagreement The bubble of gas around our planet that we
greenhouse that it is a problem call Earth’s atmosphere does far more than
gas emission | 3. Itis difficult to implement provide the oxygen we need for respiration.
In Europe, winters are almost two weeks
14. Carbon | The CO, released as a result of a PE
: R shorter than they were 40 years ago. Extreme
footprint persons activities over a year
weather seems more common than ever.
15. |deas for | 1. Burn less fossil fuels Cases of asthma and respiratory difficulties
reducing our | 2. Carbon capture increase year-on-year and we are always
carbon 3. Reduce demand for beef looking at ways of making our air cleaner .
footprint 4. Planting more trees
16. Carbon Pumping and storing CO,
capture underground in rocks
17. Nitrogen Released by burning fossil fuels.
oxide Causes acid rain and breathing issues
18 . Sulfur Released by burning fossil fuels.

dioxide

Causes acid rain




1. Natural
resources

Can be found in their natural form.
Some are finite and will run out.

12. Aeroblc

With oxygen {exposed to air)

2. Fossil fuels

Coal, crude oil and natural gas.
Formed from fossilised remains of
plants and animals

13, Anaerobic

Without oxygen

3. Non-
renewable

Finite. Are used guicker than they
are made. 5o will run out

1. Remove lumps — screening
Let sludge sink —

4. Renewable

Made quicker than they are used.
Will not run out

5. Sustainable
development

Meets current demands without
affecting future penerations.

i:;;;ii::j_ sedimentation
3. Bacteria added to clean -
Aerobic treatment
15. Treating Anaerobic digestion by bacteria
sludge Can be used as fertiliser or as biofuel
Rock contalning enouwgh metal
16. Ore sk

compounds to be worth extroctimg

6. Potable
water

Water that is safe to drink. Mot
pure as it contains dissolved
substances

7. Pure water

Mo dissolved substances. Only H,O

2. Normal
way of
making

potable water

1. Choose source of water

2. Filter the water in filter beds

3. Sterilise the water with chlorine,
ozone or ultraviolet light

17. Copper Ores

Contain copper compounds.
Becoming scarce 50 much horder to
find lorge gquantities. Moin ways of
extracting copper:

Mining — dig up rocks
Phytomining

Bioleaching

Electrolysis

Displocement with iron

L R R

Method for treating salty water.

Two methods both energy intensive

15. Phytomining

Plonts absorb coppers compounds.
Plonts then burned and copper
ohtained from ash

19. Bioleaching

Bocteria pumped underground
absorb copper. Produce leachate
solutions containing copper
compounds

20. Electrolysis

Breaking down o substaonce in o
liguid using electricity

g, 1. Distillation —evaporate water

Desalination then condense steam

2. Reverse osmosis. Uses

membranes

Product environmental impact in:
10. Life cycle 1. Extracting raw materials
assessments 2. Manufacturing and packing

(LCAs) 3. Use during life

4. Disposal at end of life

Y Beoyiing Saves energy and finite resources.

Less pollution from making new

21.
Displocement

A more reactive metal will disploce
a less reactive metal

22. Economic
issues

The cost of doing something

L 1)
-
-
¥
[
=
-

|

Rates, equilibrium and

Analysis and the
urganir: chemistry

] L Earth's resources

Rates and Chemical
equilibrium analysis
Crude oil and | The Earth's
fuels atmosphere

The Earth’s

resgurces

Up to 60% of the rubbish in the average
dustbin could be recycled. This wasteful
approach has big environmental and
economic impact for us all.
What are natural resources
and why are they important?

\15 rﬁ'gf

V2

This topic looks at some of %‘ ;E
the issues that affect all of 7y N
humankind.

i¥ale N & [ - [

Content in italics is Higher Tier only.
Look back at Topic C5 and C6 for more on
displacement reactions and electrolysis.
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Geography

Topics covered from the beginning of the academy year to the end of this
half-term.

SPR 1: Urban issues: SPR 2: Urban issues:

Birmingham Rio De Janeiro

1. Urbanisation 4. |mportance

2. Migration 5. Opportunities of urban

3. Importance change

4. Opportunities of urban 6. Challenges of urban
change change

5. Challenges of urban
change
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Birmingham is a major city
im England’s West
Midlands region, with
multiple Indwstrial
Revolution-era landmarks
that speak to its
18th-century history a5 a
manufacturing
powerhouse. The
population is 1.1 million.

During the industrial revolution, the
population dramatically increased with
people migrating from nearby rural
communities (rural to urban migration) with
the attraction of working in the large
steelworks, mines or car industn. Other
factors include matural increase and
internal migration, 50,000 coundcil and 65,000
private houses built between WW1 and

WW2 sewerage syst gilt in 1950s |
Bullring builtin 1%

6. City's Challenges

i

Socia'c House prices hawve increased along with greater
house shortages. Increass in crime rates. Incressed

roise pollution, overcrowding, strain on services. ﬁ

Ecomomic:  Closure of the car’  industry
{de-industrialisation) caused larzs scale
unemployment, poverty and modern-day slums. Areas
with higher % of BAME hawe more unemployment.
Increased waste, language barrisrs lezd to poor
educztion and healthcare.

Ermvirormental: Urban sprawl has led to increzsed
pressure and decline of gresnfisld sites around tha
city. Dereliction damagss city's image and reputation.

3.City's Importance. ANy

* Can get to 90% of UK from Birmingham in 4 hours.

* 300 companies; Bird's custard, Cadbury world, HP
s3UCE.

* Biggest public library in Europe.

* Birthplace of scientists such as Matthew Boulton,
James Watt and William Murdoch. o

*  Created the first working steam engine. il\jj‘?

o

*  Built the anchor of the titanic
= Civil rights history ﬁ

*  MMore canals than Venice.

S 5T= Oppoam

Whers i Urbarisstion | H 2

Urbanisation is happening all over the word
bt im LICs and MEEs rates are much faster
tham HICs. This is mostly because of the
rapid econmomic growth they are
experiencing in the efforts to industrialize
and develop their transport and
manufacturing.

Social: Birmingham has verious cultural sttractions Push factors (migration)

:;crl'un asitthel.Ealth;Ir_m_rrgle, Ill'.l:umr',l and hlppgdmr_nueb_ e
e il ik sdn sl Mol * War and Conflict

epparenities. *  Mechanization

* Drought

Economic: The retail sector in Birmingham is the 3 v Carkod hikmens

most popular within the UK (Bulifing). There are 160
stores and 50 million visitors on average annuszlly, The

Increase in birth rate (Natural increase)
Universities and advanced manufacturing contributes

o the city’s economy: ﬁ * High percentage of population are child-bearing
= age which leads wo high fertlity rate.

Environmental: Birmingham has increasing urban *  Lack of contraception or education =bout family

greening, public parks, roof gardens and renswable planning.

transport systems (Tram, H5Z). * Role of women 25 mothers and caretakers.

ST

Brindley Place: Aims- Birmingham wanted to sttract
inwestment and job opportunities to the area following
de-industriglisation and the abundance of
non-profitable brownfield sites.

Main features: Brownfizld sites and derelict buildings
pulled down. £400 million funded the apartments,
offices, hotels, restaurants and cafes. Traditional
shopping =ress  were  pedestrianised.  Physical
emvironment much improved and now maintained.
Cultural celebrations now held there. The CBD (Central
business district] has received more advertisament,
expansion and recruitment. Mew Strest railway station
connects connectvity and accessibility in the local

N 2 R

Push factors/ pull factors

Regeneration
Megacity

Deindustrialization

(r _

This is an increase in the amount of people living in urban areas such as towns or cities, In 2007, the UN
announced that for the first time, more than 50 % of the world's population five in urban areas.

e i SR L LT S U P T

Pull factors {migration)

*  More Jobs

*  Better education & hezlthcars
*  Increased guality of life.

* Following family members.

Lower death rate {Matural increasea)

*  Higher life expectancy due to better living
conditions and diet.
*  Improved medi@l facilities halps lower infant
maortality rate.
' Role of women a5 carser orientated people.

=  Outline the importance of a major UK city you
have studied (2}
Urban change has only challenges. Do you agree?
Use a case study., [9)
*  Describe and explain the causes and impacts of
urbanization (&)
*  Dutline the implications of megacities {3)
*  Ewaluate a UK based regeneration project (9)

*  Dutline the factors causing rapid urbanization (2}

*  Discuss the opportunities of urban change in a
HIC/MEE you have studied (3)

Encoursges you to leave an area) encourages you to move to a

nEw arsa

The action or process of improving an area

A city with 10 million people or more

The reduction of ndustriad actiwity and amociated economic oulput



Urban Change in a Major NEE City: RIO DE JANEIRO Case Study

The city began when Portuguese settlers with
slaves arrived in 1502. Since then, Rio has
become home to various ethnic groups.

However, more recently, millions of people
have migrated from rural areas that have
suffered from drought, lack of services and
unemployment to Rio. People do this to search
for a better quality of life.

This expanding population has resulted in the
rapid urbanisation of Rio de Janeiro.

12. city Challenges
Social: There is a severe shortage of housing,
schools and healthcare centres available. Large
scale social inequality, is creating tensions
between the rich and poor.

Economic: The rise of informal jobs with low
pay and no tax contributions. There is high
employment in shanty towns called Favelas

Environmental: Shanty towns called Favelas are
established around the city, typically on
unfavourable land, such as hills.

9. City's Importance

*  Has the second largest GDP in Brazil It is
headquarters to many of Brazil's main
companies, particularly with Oil and Gas.

*  Sugar Loaf mountain is one of the seven
wonders of the world.

*  One of the most visited places in the
Southern Hemisphere.

* Hosted the 2014 World Cup and 2016
Summer Olympics.

11. City's Opportunities

Soclal: Standards of living are gradually
improving. The Rio Carnival is an important
cultural event for traditional dancing and music.
Chance to go to school/get medicines from
doctors

Economic: Rio has one of the highest incomes
per person in the country, The city has various
types of employment including oil, retail and

manufacturing.

Environmental: The hosting of the major
sporting events encouraged more investment in
sewage works and public transport systems.

* The authorities have provided basic
materials to improve peoples homes with
safe electricity and sewage pipes.

* Government has demolished houses and
created new estates.

* Community policing has been established,
along with a tougher stance on gangs with
military backed police.

* Greater investment in new road and rail
network to reduce pollution and increase
connections between rich and poor areas.

Sustainable Urban Living

Sustainable urban living means being able to live in cities in ways that do

not pollute the environment and using resources in ways that ensure

future generations also can use then.

(‘ Water Conservation Energy Conservation ‘»)
This is about reducing the amount  Using less fossil fuels can reduce
of water used. mmo!dkmdwt
*  Collecting rainwater for Promoting renewable energy

gardens and flushing toilets. SOUrces.
*  Installing water meters and *  Making homes more energy

toilets that flush less water, efficient.
*  Educating people on usingless ¢+ Encouraging people to use
| water. energy.
| E3 g%
' Creating Green Space Waste Recycing ‘9
Creating green spaces in urban More recycling means fewer
areas can improve places for resources are used, Less waste
Mﬁomtmmm reduces the amount that

Provide natural cooler areas for  eventually goes to landfill.

people to relax in. *  Collection of household waste.
*  Encourages people toexercise.  *  Mare Jocal recycling facilities.
*  Reduces the risk of ficoding *  Greater awareness of the

from surface runoff. benefits in recycing.

Freiburg: A city within Germany prided on its sustainable
urban planning

1.  Pedestriznised
2.  Cycling paths integrated
3. Solarpanels
4. Food locally grown
5.  Energy produced sold back
to national grid
6.  Hosts sustainability
conferences every year
7.  Tram system runs on 100%
green energy
B. Wwateris recycled
9.  Has a3 local winery
10. eeps bees for pollination
11. Hasa plant nursery

This is the linking of different forms of public and private transport within

a city and the surrounding area.

ok o

Traffic Management

Urban areas are busy places with many people travelling by different
modes of transport. This has caused urban areas to experience different

traffic congestion that can lead to vasious problems.

Environmental problems
*  Trafficincreases air poliution
which releases greenhouse
gases that is leading to dimate
change.
Economic problems
*  Congestion can make people +  Thereis a greater risk of
Lte for work and business accidents and congestion s 2
dedveries take longer. This can cause of frustration. Traffic can
cause companies to loose a0 lead to health issues for
money. pedestrians,

17. Congestion Solutions

Widen roads to allow more
traffic to flow easily.

Build ring roads and bypasses
10 keep through traffic cut of
city centres.
Introduce park and ride
schemes to reduce car use.
Encourage car-sharing schemes
in woek places.

Have public transport, cyde
lanes & cyde hire schemes.
Having congestion charges
discourages drivers from
entering the busy city centres, |

o

The city aims to develop it's
integrated transport system to
encourage more people 1o use the
public transport. The city has also
invested in cycle routes and hiring

Thisis azone of land surrounding a city where new building is strictly s
controlled to try to prevent cities growing too much and too fast.

Brownfield sites is an area of land or premises that has been previously
used, but has subsequently become vacant, derelict or contaminated.

The investment in the revival of old, urban areas by either improving what

is there or clearing it away and rebuilding.
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History

Topics covered from the beginning of the academy year to the end of this
half-term.

SPR 1:

1. Life in Nazi Germany
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Knowledge organiser: Life in Nazi Germany, 1933-39

Nazi éermanym a totlaltarian state, meaning all
aspects of Germans' lives were controlled by the
govermnment. It was aiso one in which those deemed Boycott of Jewish shops and businesses; Law Conscription Compuborvmllmm
‘enemies of the state’ were ruthlessly persecuted. for the Encouragement of Marriage passed, for a certain period of time
1933 Sterilisation Law passed; First concentration
[ s | camp ot e cpond g Frs | Aobatn | tovay
Nazi policies towards women reflected Napoia schools set up.
Hitler's own personal views. He wanted ‘Fount of life’ - a programme
to create a society where women had a 1935 The Nuremberg Laws passed. whereby specially chosen
precise and specific domestic role. Lebensborn unmarmed women could
Topic 1: Hitler saw their task as and Membership of the Hiler Youth made ‘donate a baby 1o the FGhrer',
bearing 1936
towards mnmnfahoktm:::. Jewish children were not allowed to attend ‘racially pure’ SS men
WO Some women actively opposed 1938 German schools; Lebensbom programme
loss of their rights and were eventually introduced: Kristalinacht. Nazi term for a non-Jewish
sent 1o concentration camps. Aryan German, someone of
1939 m_omn compdgn began, Designated supposedly ‘pure’ German
Hitler saw the young as the future of e Antl-Semitism W'mmd“
the Third Reich. Young people had to - -
be converted to Nazi ideals such as Thoactp'h:mang:.
Topic 2: obedience, following the Fiiver, “: el
Nazi policies | placing the nation first, strengthening Persecution g;oupofmmmm
towards the | the racial purity of the nation and FRCS, “-mmﬂ
young having large numbers of chiidren, sexual °"°'_*' s
e wn:mm;md:w.ms
mmmvmoomdoudmmwh Volksgemeinschaft community based Upon the
' German race
A densely populated area of a
One of the main reasons for increased Ghaetto city inhabited by a paricular
Tople 3: | O eyment, which had resched B
E“.. six million by 1932. Hitler had promised Boycott
su\:um that he would reduce and remove Nazi Teachers’ | Organisation set up 1o control teachers and
unemployment that had been caused Loague what they taught.
by the Great Depression. Reich Labour | A scheme to provide young men with manual
Service labour jobs.
Hitler had used the Jews as Organisation 1o improve the leisure time of
scapegoats for many of Germany's Joy (KdF) German workers by sponsoring a wide range of
Topic 4: problems. Nazi propaganda was used leisure and cultural trips.
The m“f"‘""" B D A department of the KdF that tried to improve
persecution of the 1930s Gypsies. | \ working conditions. It organised the building of
the minorities poopbaMMalfyaMph sicall Beauty of Labour am.mmmmm.
persecuted. improved noise levels.
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Religious Education

Topics covered from the beginning of the academy year to the end of this
half-term.

AUT 1: AUT 2: Spring:

3. Crime and Punishment

1. Relationships and 2. Religion and Life
families 4. Religion, Peace and Conflict
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Contra cept'wv\,

Artificial — man made e.g. condom

Natural — a type of practice or behaviour aimed at
preventing pregnancy e.g. NFP (natural family
planning)

Christianity teaches that sex should be open to the
possibility of procreation. Therefore, by using
contraception, you are preventing procreation
from happening. The Roman Catholic Church

teaches that the use of contraception is a sin. The

Church of England teaches that sex should open to

procreation, however, it accepts that sex is also an
expression of love and promotes responsible

parenthood. Therefore, the use of contraception
is encouraged if you cannot properly look after an
raise a child. You should wait until you’re ready.

Islam teaches that children are a blessing from
God, if a couple wishes to have them. Muhammad
taught that parents should only have as many

children as they can properly look after —
responsible parenthood. So Muslims can and
should use contraception.

Families
* Nuclear — mum & dad + children
* Extended — Nuclear family + other relatives
* Single-parent — mum or dad + children
* Polygamy —illegal in the UK. Man + more than 1
wife
Many people would argue that the best place for
raising children is within a family environment/
Religious families also provide a basis for a religious
Qbringing, enabling parents to educate their child

a faith.

~

in/

Thewe A: Relationships g families
Sexual velationships )

Roman Catholics believe that sex should have 2 purposes: to UNITE a couple in married love and to
CREATE new life. Pre-marital sex is a sin, as is masturbation (as it cannot lead to procreation).
Some other Christians accept sex before marriage in a committed and loving relationship, as it is an
expression of love. The Bible says “Do not commit adultery”, so having sex with someone other than
your marriage partner is committing a sin.

Islam teaches that it is a religious duty to marry & have children. Every person should be a virgin

K before marriage, and observe chastity before and during marriage. /
Q cender equality G N\
| L &

Traditionally, men have held positions of authority in most religions. However, there is a debate
about what the role of women should be. In the RC Church women cannot become priests. Many
argue this because: Jesus had male disciples; Jesus chose a man to lead his Church after his ascension
(Peter); A woman cannot completely represent Christ during the Eucharist. In the C of E women can
become both vicars and bishops.

Some of the earliest converts to Christianity were women, for example Priscilla at Ephesus.
“There is neither Jew nor gentile, neither slave nor free, nor is there male and females, for you are
all one in Christ” (Galatians 3:28)

-

“So God created mankind in His own image, in the image of God he created them; male and female
he created them” (Genesis 1:27) /

Howmosexual reLat’wwsM’Lps

For some Christians, homosexual sex is thought to be unnatural and cannot lead to
pregnancy, so it is a sin and it is wrong. In places, the Bible also says it is wrong for a
man to sleep with another man, which has also been used to show that homosexuality
is wrong.
The Qur’an sets out specific punishments for those who have homosexual
relationships. It calls these people fornicators, and punishment is severe e.g. flogging

or execution. /

-

“Mutual respect for and tolerance of those with
different faiths and beliefs and for thqse without faith”

ﬂ/lamia@e g di\/orah

Marriage is a sacrament in some
Christian traditions; it brings a
blessing from god. In marriage, a
couple promise to each other
through vows/promises, to be good
to each other, to be faithful, to love
and cherish each other, until the
marriage is ended by death. The
rings represent the eternal bond the
couple are entering into, in front of
God.

For RC Christians, divorce is always
wrong. Marriage is a sacrament
which cannot be broken. The vows
state “until death do us part” and
these promises are binding.

It is possible to have an annulment,
which is where the marriage is set
aside, as if it were never real.

For most other Christians, divorce is
discouraged but acceptable as a last
resort. It is sometimes the /esser of
two evils, and also a necessary evil.

Christianity teaches:

* God hates divorce (OT)

* “Whoever divorces... then
marries another; it as if he
committed adultery” (Jesus)

* We should forgive those who

wrong us and show love to all
vjesus) /




Euthanasia

s

Euthanasia is illegal in the UK, It can be seen as
assisted suicide, therefore breaking the Suicide
Act of 1961. It can be viewed as manslaughter
or murder and carries a prison sentence.
Some people believe that people should have the
right to end their own life if they are terminally ill,
incapacitated or in severe pain. This is known as
euthanasia. In the UK, this is currently against the
law, although in some other countries it is legal
(Switzerland, Netherlands and Belgium). Some
Christians believe that people should not be able
to end their own life because all life is sacred, and
that the terminally ill should be cared for in
hospices at the end of their lives.

Islam tells us that Euthanasia is zulm: wrong
doing against Allah.

Active euthanasia: being given lethal drugs to end
a persons life so there illness does not kill them.

Passive euthanasia: a person stops taking
medication to end their life.
/" Sanctity of Life =\

Many religions believe that life is sacred because
God created it, including Islam and Christianity.
Christians believe that all life is sacred, and
precious. Some Christians do not believe that
anyone should take their own life or the life of
someone else. Therefore some Christians believe
that euthanasia and abortion is wrong, as it is
wrong to end a human life. In all legal systems

\V

murder is the worst crime you could commit/

Theme B: Religion and Life

The Use of Animals \

Many medicines are tested on animals before they can be used on humans to ensure that
they are safe. This is very controversial because many people think that it cruel and
unnecessary. However others believe that animal experimentation is necessary to make
breakthroughs in science and technology, and to manufacture effective cures. For
example many surgical procedures such as transplantation surgery were traditionally
perfected on animals.

Christians and Muslims are allowed to eat meat in their diets, although Muslims do not

eat pork and some Christians fast during Lent. Vegetarian: a person who does not ey

meat.
Abortion
The law defines abortion as “the deliberate expulsion of a foetus from the womb, with
the intention of destroying it”. In the UK abortion is allowed up until 24 weeks of a

pregnancy under special circumstances, i.e. if two registered doctors agree that there is
a danger to the women’s mental or physical health, the foetus will be born with

disabilities, or the mental or physical health of existing children will be put at risk. Some

people do not believe that abortion is right because it means terminating the life of an

unborn child. However, many people believe that it is the woman who should have the

choice as to what happens to her body and therefore it is for her to make up her own
mind. There are also circumstances such as rape, genetic abnormalities or failed

/Or‘iqins of ‘rhe\

Universe and Life

Some Christians believe that the
universe was created by God in 7
days. This is described in the bible in
the book of Genesis. The bible says
that Adam and Eve were the first
man and women. Christians who
believe the literal truth of the bible
are known as Creationists. Other
Christians think the creation story is
a metaphor for the creation of the
Universe, but do not believe that the
world was created in 7 days.
Scientists believe that the Universe
was created billions of years ago and
is constantly evolving. This is known
a the Big Bang Theory. Charles
Darwin was a famous scientist who
came up with the theories of
evolution and natural selection. This
theory explains that humans are
descended from apes and that
species are constantly evolving to

contraception which cause debate on both sides of the argument.

In Islam, the life of the mother takes precedence — she is a fully developed human with
responsibilities, whereas the foetus is not even born and will need everything doing for
it.

Pro-Life: term used for arguments against abortion
Pro-choice: arguments in favour of having the CHOICE to choose an abortion

“Mutual respect for and tolerance of those with different faiths
and beliefs-and for those without faith™

K adapt to their changing /

environment.
/Stewardship: the idea that God\
created the world and that
humans have a responsibility to
look after it.
Dominion: the belief that God
gave humans the right to decide
what happens to the world and
the species in it.




Violence & violent protest

Christianity teaches non-violence, as Jesus said

“Blessed are the peacemakers” and told others

to turn the other cheek in the face of violence.
Christians are told to love their enemies and
love each other. However, God gave humans

free will and choice and sometimes non-violent
protest is ignored, so violence may be used to

force change for the common good.

Islam means peace and Muslims should act in a
peaceful manner, but violence may be used in
self-defence. Muslims have a duty to protest
about anything unfair and in the UK we have

he

seen protests over wars and issues in t
Middle East, what is perceived as
Islamophobia, terrorism and racism issues.

Just War & Holy war

my war =it is right to fight in the name of%

Just war = It is right to fight in the interests of justice
& the greater good

For Muslims a holy war is a just war. There are rules

for how Muslims should fight a war ibn the Qur’an.

A jihad may only be fought as a last resort and must
never be against a Muslim nation.

St Paul said Christians should obey their rulers, who
had been given power by God. St Augustine was the
first to try to write a set of rules regarding this, and
eventually the just war rules were written in detail
by St Thomas Aquinas. Sometimes if you do not

-

\_

fight, you allow a greater evil to happen than a
war would have caused, so you have to fight.

Theme D: Religion, peace & conflict

Peace & justice

Justice = fairness; Peace = to live in harmony & without fear
Christians will fight for justice under the conditions of The just war theory. Whilst
God desires peace, He also desires that humans should live in justice and freedom.

Forgiveness & reconciliation

Reconciliation = making up between two groups after a disagreement

“To be a Christian means to forgive the inexcusable, because God has forgiven the
inexcusable in you” ~ C.S. Lewis

“Forgive seventy times seven” ~ Jesus

“Love your enemies, and pray for those who persecute you” ~ Jesus

/ Pacifism
P
war, regardless of the reasons for that war. An example of a pacifist Christian group
is The Quakers.

Conscientious objectors are people who refuse to participate directly in fighting
wars on the grounds of conscience. However they will assist in non-military ways
such as medics, relief work and mediators. Many believe they have a peace-keeping
role.

The Church of England accepts the just war theory and sees wars as necessary in
certain conditions, especially in situations where wars are waged to fight injustice.

Buddhism is a pacifistic religion. The Five precepts demand a pacifistic approach to
Klife. The Dalai Lama said that “Peace can exist if everyone respects all others”.

“Mutual respect for and tolerance of those with different faiths
and beliefs and for those without faith™

.

acifists believe that all violence is morally wrong. They will not participate in a}

/ WMD \
Weapons of mass destruction are

capable of killing & maiming large groups
of people. These weapons are
considered unjust because they kill
civilians. Some religious believers accept
the existence of nuclear weapons as a
deterrent.

The Roman Catholic Church does not
agree with the use of WMD but thinks
they are acceptable as a deterrent.

The Quaker Society utterly condemn

WMD. They are pacifists, and no
outward weapons are acceptable. WMD
Sre-indiserimi '
Religion & peace making\

hristianity teaches to “love your neighbour”
and Islam means peace if both of these
teaching were adhered to then there would be
peace. Religious groups are regularly involved
in peace-keeping in war torn areas and in
negotiations to prevent wars happening.

On occasions people have claimed that religion
is the cause of war. For example, some
fundamentalist groups such as ISIS believe that
an Islamic State needs to be created.

Sometimes even with all the best efforts,
religion cannot keep peace because there are

overriding factors, such as the craving for
power, the need to react or attack or to join
allies to protect others.




ood & evil actions and intention

Some people suggest that those who commit the
worst crimes are evil.
But where does evil come from?

Christianity: Evil is seen as the abuse of the free
will God gave to humans. In order to be able to
appreciate good, then evil has to exist. Most
Christians believe in a figure called the devil or
Satan. So, evil is a combination of internal and
external factors.

Islam: The Qur'an says there is a devil who was
an angel. Iblis was expelled from paradise because
he refused to bow to Adam. Iblis continually
tempts and punishes humans to be wicked. Evil is
a mix of powerful evil being and the weakness of
humans.

3 aims of punishment

Retribution: is the least positive of the 3 aims of
punishment. It means that society, on behalf of the
victim, is getting its own back on the offender. In the
Old Testament it is referred to as lex talionis (the law
of retaliation). “An eye for an eye, a tooth for a
tooth”

Deterrence: This is the belief that if offenders are
seen to be punished for wrongdoing, then this may
‘put off’ others from committing that offence. The
offender themselves might also be put off from
reoffending.

Reformation: This is the aim of punishment most
Christians prefer because it seeks to help offenders by
working with them to help them understand that their
behaviour is harming society. It is hoped that
offenders will change their attitudes and become
responsible, law-abiding members of the community.

Theme E: Religion, crime and punishment

Reasons for crime & types of crime

Causes of crime include: upbringing, mental illness, poverty, opposition to existing laws,
greed/hate, or addiction.

4 )

There are 3 key types of crimes: Crimes against the person (e.g. murder); Crimes against property
(e.g. burglary); Crimes against the state (e.g. terrorism).

St Paul tells Christians to “obey the laws of the land”

\ %
4 Suffering I
For many people, suffering is an unfortunate part of living. It may be caused by something
natural, such as an illness, or it may be due to how people have behaved. Whatever the cause,
Christians believe they should try to help others who are suffering. Christians feel that they
should follow the example of Jesus, who helped many whom he saw were suffering, and who

taught that those who believe in God should help those who suffer.

Heller Keller was a Christian writer and activist who became deaf and blind when she was only 19

The

/Abolished in

illegal i

The Principle of Utility = an action is right if
it promotes the maximum happiness for
the maximum number of people.

The sanctity of life = God gave life, so only
He has the right to take it away.

death penalty \
the UK in 1965 and is now

n many EU countries.

* It gives the

Kmonths old. She said “We are never really happy until we try to brighten the lives of others”. /

Treatment of criminals

ﬁristians do not disagree with discipline. They see a positive need for it: “He who sparh

the rod hates their children, but the one who loves their children is careful to discipline
them”. However, they may question the method used since Jesus’ teachings on love and
caring for people rule out any physical punishment. Instead, Christians focus on positive
sanctions that help offenders to realise the error of their ways and reform. Jesus always
treated people with respect, and Christians believe they should follow his example.

Corporal punishment: to punish the offender by causing physical pain. Itis illegal in the UK
but allowed in some other parts of the world. For example some Muslim countries such as
Iran and Saudi Arabia, allow caning as punishment for offences such as gambling and sexual

promiscuity.

“Mutual respect for and tolerance of those with different faiths
and beliefs and for those without faith™

Community service: offers offenders a chance to make up for what they have done and
Qeive help in reforming their behaviour. Christians are in general agreement that it is a

suitable punishment for fairly minor offences.

ﬂgiveness is a

Jesus emphasised in his teachings.

For Against
* ltis ajustifiable * Only God has
retribution for the right to take
serious crimes life

* Itis a deterrent U

victim’s family a
sense of justice .

Jesus taught a

message of love
and forgiveness
It is hypocritical

o

/

Forgiveness

Christians are expected to be forgiving
towards those who wrong them, if they expect
to be forgiven themselves: “Forgive us our
sins, as we forgive those who sin against us”.

Many Christians

is not a replacement for punishment.

During his minist

times you should forgive someone who

wrongs you and he replied “I tell you not
Kseven times, but seventy-seven times”/

core Christian belief and

would argue that forgiveness

ry Jesus was asked how many
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Common tools and facilities available in an integrated development environment (IDE)

|j add.py - C/Users/david/Desktop/add.py (3.5.2)

M

number]l = float (input(
number2 = float (input ("Enter
total = numberl+number?2
print ("Total:",numberl)

T —
g K

Changing the size of the
spurce code to make it

| s

File Edit Format Hun Options Windew Help {\
Enter a

T,

Editor with coloured
keywords in source

Help with keyword
synias.

i
e
DI NN S

L
a number: "))

code.

more readahble. 1

- .'\"\-\._. II__.

Find and replace.

—_—

-

Comment out and
indent sections of

code.

A Cok D
| & Python 3.5.2 Shell - O w
File Edit Shell Debug Options Windew Help
Enter a numbear: 3 e . ﬂ
Enter a number: 7 e Bun-time
Total: 3.0 " ; A
T : ; environment and
[DEBUG ON] output window.
S | - ]

Ln: 21 Cok4

Other IDEs may provide:

* Code completion: suggesting variable names making it quicker to
code.

+  Automatic indenting of selections and iterations.

Debugging tools.
| & Debug Control = O *
- I Stack [ Scurce
Go | Step "."fer|_:]l.|'. Qurt
S ¥ als [ Globals
Step through code
line by line as it is
executing.
D ) =
_dor_ Mone
_file__ 'CofUsers/david/Desktop/add.py’
_Ioader_ <class”_frozen_importlib Builtnimporter >
__name_ | _main_'
—package_ None ; 5
—spec. | [Nene 5, Tracing the value of
number! 6. variables.
aumberd 5.0
total 14,0 t =l
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Vocab & Sentence Builders

don’t like wearing

des collants- tights

Yétudie — |
study I'art dramatique/le théatre — drama intéressant— interests me
le dessin/les arts plastiques — art ennuyeux- bores me
I’espagnol — Spanish fascinant- fascinates me
I’anglais — English important- is important to me
la biologie — biology facile — easy
I’EPS— PE difficile — difficult
" la physique — physics dur — hard
. le frangais — French utile — useful
O | Mamatiere € Trang e
) PP I’allemand - German inutile — useless
2| préférée, . . N .
o) , la géographie — geography parce que pratique — practical
c’est... - My P . P .
) . Ihistoire — history - because créatif — creative
wn favourite ) . . :
— L I'informatique — computing pertinent — relevant
[e) subject is... o X , . .
o la chimie — chemistry cest—itis relaxant — relaxing
< la religion — RS exact — precise
(@) N N .
e la technologie — technolo logique — logical
N | Je préfere -1 nnolog - 8y glq 5 4
la sociologie — sociology exigeant — demanding
prefer
les maths — maths
les sciences — science ¢a m’ennuie- it bores me
la gestion d’entreprises — business
les langues (étrangéres) — (foreign) languages mieux que... - better than
la musique — music pire que... - worse than
aussi... que - as...as...
patient — patient impatient — impatient
tolérant — tolerant séveére/stricte — harsh/strict
est-is intelligent — clever imbécile — silly/stupid
travailleur — hardworking paresseux — lazy
sympa — nice méchant — mean/unpleasant
(7))
—
_GCJ Mon prof de (sciences) / ma prof enseigne bien - teaches well
O de (sciences)— My (science) explique bien —explains well
8 teacher a un bon sens de ’lhumour — has a good sense of humor
= a des attentes élevées — has high expectations
crée un bon environnement de travail — creates a good working atmosphere
ne se fache jamais— never gets angry
me fait réfléchir — makes me think
nous donne des conseils/stratégies — gives us advice/strategies
nous met beaucoup de devoirs — gives us a lot of homework
blanc/blanche,
Il faut porter... - I/we have . / /
un pull — a jumper blancs/blanches — - . .
to wear . porter 'uniforme scolaire... - wearing
une robe —a dress white .
On ne porte pas de — I/we . . school uniform...
B une chemise- a shirt
(don’t) wear R . . .
= ’ . . une cravate — a tie noir/noire/noirs/ parce que . S T
C’est obligatoire de . . . améliore la discipline improves discipline
— i une jupe — a skirt noires — black because e e e -
o porter... — it's compulsory limite Vindividualité — limits individuality
= | towear des chaussures — shoes donne une image positive de I'école —
c s des chaussettes — socks bleu/bleue/bleus/ X " g p .
> | Jen’aime pas porter—| bleues - blue gives a positive impression of the school

Si seulement on pouvait ... - If only | could wear...

un jean— jeans
des baskets — trainers

un sweat a capuche—- a hoody

@ Mes études = my studies

WAGOLL (What a good one looks like)

J'étudie dix matiéres:

| study 10 subjects including

L’anglais, les maths, les sciences et
le dessin.

English, maths, science and art.

Ma matiére préférée est

My favourite subject is

La biologie car elle me fascine

biology because it fascinates me

et je voudrais travailler comme
biologiste marin a I'avenir.

and | would like to work as a marine
biologist in the future

bien que cela puisse étre trés
difficile.

although it can be very hard.

En outre, je suis fou de dessin parce
que

Moreover I'm crazy about art
because

je suis une personne créative et je
trouve cela relaxant

I’'m a creative person and | find it
relaxing

et la prof est patiente

and the teacher is patient

et crée un bon environnement de
travail

and creates a good working
atmosphere

tandis que mon professeur de
mathématiques est trés en colére

whereas my maths teacher gets
angry loads

et nous donne beaucoup de devoirs.

and gives us lots of homework.

Aussi, je ne supporte pas |'anglais
puisque

Also | can’t stand English because

c’est trop ennuyeux

it’s too boring.

Quand j’étais plus jeune, j'étudiais
la technologie

When | was younger | used to study
technology

mais je n’aimais pas ¢a car

but I didn’t like it because

c’était dur et inutile et

it was hard and useless and

ne m’intéressait pas du tout.

it didn’t interest me at all.
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Vocab & Sentence Builders

ﬁ Mon college = my school

une grande salle — a hall
une cantine— a canteen
un terrain de football — a football pitch

un gymnase —a gym
une piscine— a pool
une bibliotheque- a library

Dans mon collége il y a... - in my school there is

un cour de récré(ation)— a yard/playground

WAGOLL (What a good one looks like)

Mon école est mixte et elle est

My school is mixed and it’s located

Le redoublement — the retaking of the school year
Redoubler - to retake the year

g Mon école primaire avait — my primary school had . . ’ située
o= un terrain de tennis— a tennis court
E des laboratoires — some science labs a Manchester, dans le nord-ouest in Manchester, in the Northwest of
g beaucoup de salles de classe- lots of classrooms de I’Angleterre. England.
Y plus/moins d’examens — more/less exams
©° plus d’activités sportives — more sports activities Les cours commencent a neuf Lessons start at quarter to 9
_8 heures moins le quart
3 mixte — mixed un collége de filles —all girls et se terminent a quinze heures and finish at 5 past 3.
Mon collége est - my school is... un collége de gargons — all boys publique — state school cing.
privé —private
A mon avis, la journée d’école est In my opinion, the school day is
Les cours commencent a neuf heures - classes start at 9 o’clock vraiment longue really long
Les cours se terminent a quinze heures - classes end at____ o’clock
La pause déjeuner / la récré dure minutes — lunch/break lasts ___ minutes et un peu ennuyeuse and a bit boring
La journée scolaire est trés longue — the school day is really long
mais je bosse dur. but | work my socks off.
J’aime mon école parce qu’elle a | love my school because it has lots
étre agressif ou grossier — be aggressive or rude beaucoup d’équipements of facilities
On ne doit pas — you mustn’t co.u.rir dans les couloirs — run in the corridors ' — -
Il est interdit de - it's forbidden to utiliser son portable en classe — use your phone in lessons comme une b!bllotheque, une such as a library, a PfJO' and an
porter des baskets — wear trainers piscine et un énorme terrain de enormous football pitch.
macher du chewing gum — chew gum football.
porter des bijoux / du maquillage — wear jewellery/make up
Mon école primaire était plus petite My primary school was smaller
E étre ponctuel — be on time et il n’y avait pas de piscine and it didn’t have a pool
E On doit- you must respecter le temps de parole — wait your turn to speak — - - -
= Il faut- you have to respe'cter les autres — respect others mais il y avait moins d’examens. but there were fewer exams.
o On peut- you can travailler dur ~ work hard Il'y a beaucoup de regles dans mon There are lots of rules in my school
< écouter en classe — listen in class , Y p 8 Y
g faire ses devoirs — do your homework école
- et je pense gu’elles promeuvent and | think that they promote good
sont - trf:p stri'ctes — too strict une bonne discipline discipline
are 'necessanres ~ necessary : -
importantes - important par exemple, on ne doit pas étre for example you mustn’t be
Les regles— the rules agressif ou endommager les aggressive or damage the facilities
encouragent une bonne discipline — promote good discipline installations
limitent I'individualité — limit individuality
énervent les éléves— annoy the pupils mais ce qui m’agace, c’est que but the thing that annoys me is that
il est interdit d’utiliser son portable you’re not allowed to use your
Mon emploi du temps — my timetable en classe. phone in lessons.
L’éducation préscolaire/primaire — pre-school/primary education
€ L’enseignement secondaire — secondary education A mon avis, un portable peut étre In my opinion, it can be really
_8 Le lycée — sixth form vraiment utile. useful.
c La formation professionnelle — vocational training
g Rater/réussir un examen — to fail/pass an exam
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Vocab & Sentence Builders

Extra curricular activities

Je vais au club de... - | go/have been going to

club

Je suis membre du club de / d'... - 1 am/have been

a member of club

théatre —drama
lecture — reading
écologie — environment

échecs — chess
journalisme — journalism
photographie — photography

nt
B8 Ma vie scolaire = my school life

WAGOLL (What a good one looks like)

Je joue de la trompette/de la batterie/du piano/de la guitare — | play the trumpet/drums/piano/guitar
Je chante dans la chorale — | sing in the choir

Je participe a un concours national — | participate in a national competition

Monter une piéce de théatre — to put on a show

A mon avis, il y a beaucoup de problémes
dans la vie scolaire des jeunes.

In my opinion there are lots of problems
in the school life of young people.

La pression du groupe et I'intimidation

Peer pressure and bullying

Les activités extrascolaires —
extra-curricular activities

sont un succés — are an achievement

m’aident a oublier les pressions de I'école — helps me to forget school pressures
m’aident a développer mes talents — they help me to develop your talents

m’aident a faire de nouveaux amis — it helps me to make new friends

me donnent un sentiment d’accomplissement — they give me a sense of achievement
me donnent plus de confiance — they give me more confidence

me donnent 'occasion de m’exprimer — they give you the opportunity to express myself

sont de gros problemes et il y a des
éléves qui

are big problems and there are pupils
that

sont victimes d’intimidation.

suffer intimidation.

Cependant, le pire probléeme est le stress
des examens.

However, the worst problem is exam
stress.

Je viens d’aller a/a

I’/au/aux/en avec mon
école — | have just been to
___ with school

nous avons visité de nombreux monuments — we visited lots of monuments
nous avons pris beaucoup de photos — we took loads of photos

nous avons goQté la nourriture typique — we tried local food

nous avons découvert la culture locale- we experienced the local culture
nous avons appris sur... - we learnt about...

ou -
where

Il'y a beaucoup de pression pour obtenir
de bonnes notes et

There is lots of pressure to get good
grades and

aller a I'université.

go to university.

Pour obtenir de bonnes notes, on doit

To get good grades you must

participer a la classe et faire ses devoirs

participate in class and do your
homework

Le stress des examens — the stress of exams

L’intimidation — bullying

est un gros probléme dans mon école — is a big problem in my school

et il est essentiel qu’on étudie beaucoup.

and it’s essential that you study a lot.

En outre, il est important qu’on demande
de I'aide si nécessaire.

Moreover, it's important that you ask for
help when necessary.

Pour éviter le stress, je vais au club de
photographie parce que

To avoid stress | go to photography club
because

important that
Il est nécessaire qu’ —it’s
necessary that

%)

e La pression du groupe — peer pressure
Q
Qo se moquent des autres — make fun of others

(@] s . N )

fut Il 'y a des éléves qui... - there are students who... séchent les cours— skip lessons

= ont une mauvaise influence — are a bad influence

sont victimes d’intimidation — are victims of intimidation
participer a la classe — participate in lessons

nn étudier beaucoup - study a lot

[t Il faut — you have to faire ses devoirs — do your homework
% On doit- you must organiser son temps — organise your time

2 demander de I'aide —ask for help ..bien que ce soit difficile- ..although it's
wn réviser pour ses examens — revise for your exams difficult (subjunctive)
-8 ..lorsque c’est nécessaire...when it's
o necessary

oo (SUBJUNCTIVE PHRASES) (SUBJUNCTIVE PHRASES) ..lorsqu’on a le temps- ...when you have
& i . i time

c Il est essentiel qu’ —it’s on fasse ses devoirs — you do your homework

© essential that on participe a la classe — you participate in class

o Il est important qu’ —it's on révise pour ses examens — you revise for your exams

on ait le temps d’étudier — you have time to study
on étudie beaucoup— you study a lot
on demande du soutien — you ask for help

les activités extrascolaires nous aident a
oublier les pressions scolaires.

extracurricular activities help you to
forget school pressures.

Je viens d’aller a Paris avec I'école

| have just been to Paris with school

ol nous avons visité beaucoup de
monuments et

where we visited lots of monuments and

découvert la culture locale.

experienced the culture

C’était relaxant et j’ai passé un bon
moment.

It was relaxing and | had a great time.
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@ SWIKS: Topic 1 — My studies & life at school
| saseem |

1 secondary school

2 lesson

3 (primary/secondary)

le college
le cours

I'école

1 chemistry la chimie

2 art le dessin

3  PE (physical education) I'EPS (f)

4  French le francais

5 IT (information I'informatique (f)
technology)

6 language la langue

7 subject la matiere

8 physics la physique

9 religious studies la religion

10 term le trimestre

11 sewing la couture

12 modern languages

les langues vivantes (f)

school (primaire/secondaire)
4 lesson la lecon
5 break, pause la récré(ation)
6 classroom la salle de classe
7 sports ground le terrain de sport
8 school bus le car de ramassage
9  corridor le couloir
10 nursery school la maternelle

3.1.2 Teachers & Pupils
1 primary school teacher

I'instituteur (m)

3.1.4 Equipment and Classroom Tasks

1  tolearn apprendre

2 to understand comprendre

3 difficulty la difficulté

4 qualification le dipléme

5 right le droit

6  examination I'examen (m)

7 to pay attention faire attention

8  study les études (f)

9  mark la note

10  to forget oublier

11 to sit an exam passer un examen
12 pressure la pression

13 rule larégle

14 result le résultat

15  to pass an exam réussir un examen
16 gifted doué

17  to fall échouer

18 school report le bulletin scolaire
19  to repeat the year redoubler

1 calculator la calculette
(male)
2 primary school teacher  I‘institutrice (f) 2 toask demander
(female) 3 homework les devoirs (m)
3 teacher le professeur 4 o discuss discuter
4  headmaster le directeur 5 ) o
5 headmistress la directrice to give out distribuer
6 pupil I'éleve (m/f) 6 timetable I'emploi du temps (m)
7 inyear11 en seconde 7 reading la lecture
8 student I'étudiant (m) 8 .
. to read lire

9 make up le maquillage 9
10 to wear, carry porter break, pause la pause
11 school rules le réglement 10 {5 think penser
12 return to school la rentrée 11 4o allow, permit permettre
13 school (adj) scolaire 12 o
14 board le tableau to repeat repeter
15 citizenship I'instruction civique (f) e reply la réponse
16 head teacher le proviseur 14 46 know savoir
17 toteach ens.talg.m.e.r ’ 15 o find trouver
18 rudeness les incivilités (f) 6 : —
19 insult l'injure (f) well equipped bien équipé
20 detention la retenue 17 badly equipped mal équipé

= higher vocab 33




Vocab & Sentence Builders

Je suis -1 am

Il/elle est - he/she is
Je voudrais étre —

I would like to be

Je vais étre — I'm going
to be

Je vais travailler

avocat(e) — lawyer

magon — bricklayer
hétesse/steward — flight
attendant

danseur/se — dancer
pompier/pompiére — firefighter
serveur/se — waiter/ess
chanteur/se — singer
cuisinier/cuisiniére — cook
comptable — accountant
vendeur/se — shop assistant

guide touristique — tour guide
ingénieur/se — engineer
jardinier/jardiniére - gardener
mécanicien/ne — mechanic
musicien/ne — musician
médecin— doctor
coiffeur/coiffeuse — hairdresser
journaliste — journalist

agent de police — police officer
professeur — teacher
réceptionniste — receptionist

(parce que)
c’estun
travail... -
(because) it
isa___job

artistique — artistic
passionnant — exciting
exigeant — demanding
important - important
facile — easy

difficile — hard

varié — varied

répétitif - repetitive

a responsabilités — with
responsibility

E Mon travail = my job

WAGOLL (What a good one looks like)

Si j’ai de bonnes notes, j'ai décidé que

If | get good grades | have decided that

j’allais travailler comme médecin

I'm going to work as a doctor

parce que je suis travailleur et
compréhensif

because | am hardworking and
understanding

et c’est un travail avec de la
responsabilité et un bon salaire

and it’s a job with responsibility and a good
salary

bien qu’il puisse étre tres exigeant.

although it can be very demanding.

Maintenant, j’ai un emploi a temps
partiel.

Now | have a part time job.

Je travaille dans un restaurant comme
serveur et

I work in a restaurant as a waiter and

je dois servir de la nourriture et des
boissons

| have to serve food and drink

et aider les clients.

and help the customers.

Mon patron est gentil et les heures sont
flexibles

My boss is nice and the hours are flexible

bien que je ne gagne pas beaucoup.

although 1 don’t earn much.

Je n’ai aucune expérience en médecine

| don’t have any previous experience in
medicine

mais j’ai étudié les sciences

but I have studied science

et j’ai suivi un cours de premiers soins.

and | have done a first aid course.

Ma meére est infirmiére et elle aime son
travail

My mum is a nurse and she loves her job

cependant, elle dit que c’est un peu
difficile.

however she says it is a bit difficult.

%) ) ) .
Q2 comme- 'm going to électricien — electrician vétérinaire — vet avec de bonnes perspectives -
) work as e . . . with good prospects
- infirmier/infirmiére — nurse fonctionnaire — civil servant . .
PN . avec un bon salaire — with a
écrivain(e) — writer o0od salar
plombier/plombiére — plumber & v
photographe — photographer
. servir/aider des clients/patients — look after clients/patients
Je dois- | have to... . / ’/F,’ . /p
. répondre aux appels téléphoniques — answer phone calls
Normalement, je . . p
N enseigner/surveiller les enfants — teach/look after the children
dois... — | usually have . . X
to réparer les voitures — repair cars
servir de la nourriture et des boissons — serve food and drinks
voyager dans le monde entier — travel the world
> mbiti mbiti _ - mpathi _ )
2 Je crois que je suis... - | think that | a ’blfleux’/a. bitieuse - ambicious sympat .lque understanding )
= am créatif/créative — creative extraverti(e) — extroverted/outgoing
c fort(e) — strong intelligent(e) — clever
o organisé(e) — ised atient(e) — patient
2 Pour étre... il faut étre...- in order g . isé(e) orgamse p ! (,). patien .
pratique — practical sérieux/sérieuse — serious
[} to be a ..., you have to be .... h . .
a travailleur/travailleuse — hardworking courageux/courageuse — brave
- Jai un emploi a temps partiel — | have a part time job
o] Je livre des journaux — | deliver papers Je fais du baby-sitting— | babysit
Q Jaide avec les taches ménagéres — | help with the housework  Vaide a la maison — | help around the house
Q Je cuisine — | cook Je fais la vaisselle — | do the dishes
e Je passe I'aspirateur— | hoover Je fais le repassage— | iron
‘S | Je mets/débarrasse la table — | set and clear the table Je proméne le chien— | walk the dog
£ | Jetonds la pelouse - | cut the grass
g Mon patron est gentil — my boss is nice
L’horaire est flexible — the hours are flexible
'8 Les compétences - skills
*— | Un entretien —an interview
S Il (ne) faut (pas) avoir de I'expérience — Experience (not) needed
8 Je vous écris pour postuler pour le poste de — I’'m writing to apply for the post of...
0o Voici mon CV — here is my CV
= Jai de I'expérience/je n’ai pas d’expérience— | (don’t) have previous experience
> | Jai étudié/travaillé — I've studied/worked
% Jai suivi un cours de... - I've done a course in...
< J ai de bonnes capacités en communication — | have good communication skills
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Vocab & Sentence Builders

Jai fait de I'expérience professionnelle dans...
- 1 did my work experience in...

Jai fait un stage — | did a placement

un centre sportif — a sports centre

une ferme —a farm

une agence de voyages — a travel agents
une école — a school

une usine- a factory

un bureau - an office

E Mon travail = my job

WAGOLL (What a good one looks like)

L’année derniere j'ai fait mon stage
dans

Last year | did my work experience
in

I'entreprise de mon oncle.

my uncle’s company.

J'ai appris beaucoup de
compétences parce que

I learned lots of new skills because

tous les jours je faisais une variété
des taches et

every day | did a variety of tasks and

donc, je sais qu’a I'avenir

therefore, | know that in the future

je veux créer ma propre entreprise

| want to open my own business

parce que le succes est vraiment
important pour moi.

because success and money are
really important to me.

Jai 'intention de réussir mes
examens

I intend to pass my exams

et d’aller a 'université pour étudier
le management.

and go to uni to study business.

Avant, si je pouvais prendre une
année sabbatique, je chercherais un
emploi

Before, if | could take a gap year, |
would look for a job

pour gagner beaucoup d’argent.

to earn lots of money.

Jespére que je vais me marier et
avoir des enfants,

I hope to get married and have
children

Q Yai passé quinze jours dans... - | spent a . .
O p. q X J. P un magasin de charité — a charity shop
c fortnight working in... v . Sea )
] entreprise de ma mére — my mum’s company
5 un hépital — a hospital
Q' . . rs
5 je voyageais en bus / en métro — | got the bus/metro
~ je commengais / finissais a - | started/finished at...
— Tous les jours... - every day je faisais une variété de taches— | did a variety of tasks
g je portais des vétements élégants — | wore smart clothes
je prenais des photocopies — | did photocopying
je mettais des tracts sur les étageres — | put leaflets on the shelves
beaucoup de nouvelles compétences —lots of new skills
J'ai appris — | learned a travailler en équipe —to work in a team
a utiliser — to use
je soutiendrais un projet environnemental — | would support an environmental project
j’apprendrais a skier — | would learn to ski
- . . j’aiderais a construire un collége — | would help to build a school
= Si je pouvais prendre une année . . N ;
© . je chercherais un emploi — | would look for a job
Q sabbatique — If | could take a gap . . is Panglais — | |d teach Enelish
> year j’enseignerais I'anglais — | would teach Englis
o je gagnerais beaucoup d’argent — | would earn a lot of mone
% Si j’avais assez d’argent — If | had J.,. E 'g N P & v
j’irais en France ou... - | would go to France where...
oo enough money... ™ . . . )
< j’améliorerais mon niveau de frangais — | would improve my level of French
je n’oublierais jamais I’expérience — | would never forget the experience
je travaillerais dans un orphelinat — | would work in an orphanage
je ferais le tour du monde- | would go backpacking around the world.
Le chdmage — unemployment
L’argent — mone . .
gen’ v m’intéresse- interests me
Le succes — success .
e : compte pour moi - matters to me
L’échec — failure P ;
. ) m’inquiéte- worries me
Le mariage — marriage
L'indépendance - independence
\ N . apprendre a conduire — learn to drive
() Yespeére que je vais... - | hope that | will... ?p .
bt L . réussir mes examens — pass my exams
S Je voudrais... - | would like to... me marier — get married
"5' Jai I'intention de — | plan to/intend to . g . .
= obtenir un bon emploi — get a good job
Je veux — | want to . . .
Q . , . créer ma propre entreprise — set up my own business
= Je vais — I’'m going to . .
= avoir des enfants — have children

cependant je vais me concentrer sur
mon emploi

however I’'m going to focus on my
job

car le chémage m’inquiete.

because unemployment really
worries me.

Je chercherai un emploi — | will look for a job

Je partagerai un appartement avec... - | will share a flat with

Je quitterai la maison— | will leave home
Je me marierai- | will get married

Je continuerai mes études — | will carry on studying in my school

Je travaillerai comme... - | will work as...

Je ne sais pas quoi faire a I'avenir — | don’t know what to do in the future
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SWIKS: Topic 2 — Education Post 16 and Jobs

3.2.1 Education post 16 _ 3.2.3 Applying for a job and at work

1 gapyear I'année sabbatique (f)
2 apprentice I'apprenti(e) (m/f)
3 towantto avoir envie de
4 tointend (to) avoir l'intention (de)
5 a-level(s) le bac(calauréat)
6 inyear12 en premiere
7 inyear 13 en terminale
8 tostudy étudier
9 todrop laisser tomber
10 freedom la liberté
11 sixth form college, le lycée
grammar school
12 l'avenir future
13 espérer to hope
14 leréve dream
15 réver to dream
12 careers adviser le conseiller d'orientation
13 test I'épreuve (f)
14 establishment I'établissement (m)
15 university, faculty la faculté
16 to train former
17 degree la licence
18 [‘espoir (m) hope

1 lejob job

2 l‘agent de police (m) policeman
3 le boucher butcher

4 le boulanger baker

5 le coiffeur hairdresser
6 lefacteur postman

7 le fermier farmer

8 I‘infirmier (m) nurse

9 l‘informaticien (m) it worker
10 [‘ingenieur (m) engineer
11 le magon builder

12 le mécanicien mechanic
13 le plombier plumber
14 le policier policeman
15 le vétérinaire vet

12 I‘avocat (m) laywer

13 le comptable accountant
14 le dessinateur de mode  fashion designer
15 linterprete interpreter

1 le candidat candidate

2 compter (sur) to count on

3  l‘employé(e) employee

4  |'employeur employer

5 gagner to earn, win

6 lidée (f) idea

7 lejournal newspaper

8 lalivre (sterling) pound (sterling)
9 mettre de I'argent de cOté to save money
10 le patron; la patronne boss

11 le petit job part-time job
12 recevoir to receive

13 varié varied

14 apeine scarcely

15 assis sitting

14 e débouché job prospect/opportunity
15 debout standing

16 disponible available

17 élargir to widen

18 I‘enterprise (f) firm, enterprise
19 I‘entretien (m) interview

20 |‘outil (m) tool

21 venirde to have just

22 la croisiére cruise
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Z5Foundation Writing Survival Kit (Photo Card/40 Word/90 Word)

Q1 Photo Card Writing

llyaun/une..—-Thereisa..

Il y a des personnes — There are people

Il y a des adultes— There are adults
Il y a des enfants — There are children

Il y a des arbres — There are trees
Il fait beau — It is nice weather
Il fait mauvais — It is bad weather

Q2 40-word Essay

Jesuis—Iam

lls sont — They are; sont - are
Il/elle est — He/She is; est - is
Jai—1I have

Je mange — | eat/l am eating
Je bois — | drink /I am drinking
Je vais — | go/l am going

Q3 90-word Essay

Je joue — | play/l am playing

Je regarde — | watch/I am watching
Je reste — | stay/l am staying

Je visite — | visit/l am visiting

Je fais—Ido /1 am doing

Je peux—1Ican

On peut — You can

Past Future / Conditional
to eat j'ai mangé je vais/je voudrais manger
to drink j'aibu je vais/je voudrais boire
to go je suis allé(e) je vais/je voudrais aller
to play j'ai joué je vais/je voudrais jouer
to watch j'ai regardé je vais/je voudrais regarder
to stay je suis resté(e) je vais/je voudrais rester
to visit j'ai visité je vais/je voudrais visiter
to see j'aivu je vais/je voudrais voir
todo j’ai fait je vais/je voudrais faire
it was/it is c'était ¢a sera / ¢a serait

there is/will be il y avait

il yaura /il y aurait

Opinions & Reasons

a mon avis — in my opinion

a mes yeux —in my eyes

je pense que c’est — | find that it’s
je trouve ¢a — | find that

j’aime — | like

je n’aime pas — | don't like

Time Markers/Time Phrases

normalement — normally
d’habitude — usually

le matin — in the morning

le soir —in the evening

le week-end — at the weekend
toujours — always

tous les jours — every day

Adjectives

c’est-itis

c’était — it was

pratique - practical
amusant - funny
sensass - sensational
relaxant - relaxing
motivant — motivating
intéressant — interesting

Answering a bullet point

concernant - —concerning

je déteste — | hate

j’adore — | love

car - because

parce que - because
puisque - because

étant donné que - because

la semaine derniére — last week

la semaine prochaine — next week

le week-end dernier — last weekend

le week-end prochain — next weekend
I’'année derniére — last year

I’'année prochaine — next year

utile — useful

difficile — difficult

facile — easy

monotone — boring

affreux — awful

c’est dommage —it’s a shame

CHANGE ton/ta/tes = to mon/ma/mes

CHANGE votre/vos = to mon/ma/mes
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A«@SHigher Writing Survival Kit (150 word essays)

Answering a bullet point

concernant - —concerning
CHANGE ton/ta/tes = to mon/ma/mes
CHANGE votre/vos = to mon/ma/mes

Opinions & Reasons Time Markers

a mon avis — In my opinion

a mes yeux — In my eyes

je pense que c’est — | find that it’s
je trouve ¢a — | find that
j’apprécie ¢a — | appreciate that
car / parce que / puisque / étant
donné que - because

normalement — normally

la semaine derniéere — last week
récemment- last weekend
I’année derniére — last year
I’année procahine — next year
concernant mes projets pour
I’avenir — concerning my future
plans

Key Higher Tenses

Imperfect — Simple Future - Conditional -
| used to... I will... | would...
j'allais jlirai j'irais
je faisais je ferai je ferais
je regardais je regarderai je regarderais
je jouais je jouerai je jouerais
je visitais je visiterai je visiterais
j'habitais j'habiterai j'habiterais
je mangeais je mangerai je mangerais
je restais je resterai je resterais
c'était ¢a sera ¢a serait
il y avait il yaura il y aurait

Verb Phrases (take infinitive verbs)

j’ai décidé d’aller — | decided to go
j’ai continué a — | continued to

j’ai essayé de — | tried to

j’ai choisi de — | chose to

je viens d’aller — | have just been

*remember to agree the adjective when describing something

Adjectives masculine/feminine/plural

utile — useful pratique - practical motivant — motivating
difficile — difficult amusant - funny le meilleur — the best
facile — easy sensass - sensational le pire — the worst

monotone — boring
affreux — awful

relaxant — relaxing
intéressant — interesting

Star Phrases

* qui s’appelle — which / who is called

* ou - where

* apres avoir fait ¢a - after having done that

* j’aime ¢a - | like it

* pour que je puisse —so that | can

* bien qu’il y ait — although there is

* autant que je sache - as far as | know

* ce que je préfere c’est - what | prefer is

* il faut que je dise que - | must say that

* méme si j’aurais préféré aller...—even if | would have preferred to go ...
* quand je serai plus agé(e) je voudrais ... - when | am older, | would like
* si c’était possible, je voudrais... - if it were possible, | would like...

* soit.... soit..... — either...or

* quelle surprise — what a surprise!

* quelle bonne idée! — what a good idea!

* quel désastre! — what a disaster!

* il faut que je sois honnéte.. | must be honest...

* je suis sans voix! — I'm speechless!
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@ Essential Tenses

I e N T

Jouer . o
to play Je joue j’ai joué
?; i::;r je regarde j’ai regardé
Manger ) o .
to eat Je mange j’ai mangé
th I;Z je fais j'ai fait
?: drink jelbols jai bu
Aller R je suis allé /
je vais :
to go allée
Etre je suis j’ai été
to be
Avoir o .
to have rai jaieu

® Time Phrases

hier (yesterday)
hier soir (yesterday evening)
le week-end dernier (last weekend)
la semaine derniére (last week)
I’'année derniére (last year)
il y a deux jours (two days ago)
récemment (recently)

< ADIJECTIFS POSITIFS

English Masc. (sing.)
fabulous fabuleux
cute mignon
adorable adorable
beautiful beau
unbelievable incroyable
fascinating fascinant
amazing extraordinaire
fun marrant
marvellous merveilleux
exciting passionnant
pleasant plaisant
funny rigolo
delightful jubilatoire
stylish chic
surprising étonnant
thrilling palpitant
tasty savoureux
delicious délicieux

Future
je vais jouer je jouerai

je vais regarder je regarderai

je vais manger je mangerai
je vais faire je ferai
je vais boire je boirai
je vais aller jirai
je vais étre je serai
je vais avoir j’aurai

aujourd’hui (today)
souvent (often)
d’habitude (normally)
une fois par jour (once a day)
quelquefois (sometimes)
de temps en temps (from time to time)

c’est (it is)
c’était (it was)
Conditional

ce sera (it will be)
je jouerais

je regarderais il y a (there is/are)

il y avait (there was/were)
je mangerais

il y aura (there will be)

je ferais
NEGATIVES
je boirais
pas
e (I don’t)
jirais 3 L
. = jamais
Je 5 (I never)
) ) ne f
e serais
: [ plus
> (Ino
j’aurais longer)

demain (tomorrow)
le weekend prochain (next weekend)
la semaine prochaine (next week)
I’'année prochaine (next year)
a I'avenir (in the future)

~ ADJECTIFS NEGATIFS

nﬁg]

Jaime / je n’aime pas

Opinions

I like / | don’t like Aprés avoir fait ¢a

Jadore / je déteste I love / | hate Jaime ¢ca

Je préfére | prefer Bien qu'il y ait

Autant que je sache

ﬁ? Star Phrases

After having done that
I like it
Although there is

As far as | know

Fem. (sing.) English Masc. (sing.) Fem. (sing.)
fabuleuse bad mauvais mauvaise
mignonne pointless vain vaine
adorable useless inutile inutile

belle irritating énervant énervante
incroyable frustrating frustrant frustrante
fascinante annoying embétant embétante
extraordinaire disgusting dégoditant dégodtante
marrante boring ennuyeux ennuyeuse
merveilleuse terrible épouvantable épouvantable
passionnante gruesome funeste funeste
plaisante offensive grossier grossiere
rigolote pathetic minable minable
jubilatoire tiring fatigant fatigante
chic weird bizarre bizarre
étonnante strange étrange étrange
palpitante stupid béte béte
savoureuse depressing déprimant déprimante
délicieuse scary effrayant effrayante

A mon avis In my opinion
N Ce que je préfére c’est What | prefer, is...
A mes yeux In my eyes
Je dois dire que... | must say that...
Je crois que | believe that
Si c’était possible je If it were possible | would
Je trouve ¢a | find that voudrais like to
Selon moi According to me Soit... soit... Either... or.
Il faut que je sois | must say that
honnéte
Méme si j'aurais préféré Even if | would have
. aller preferred to go...
Connectives
et mais
(and) (but)
donc
g (therefore) - (however)
(as) (because)
par contre
(on the other  par parce que puls
hand) (for example) (because) (then)
en plus ensuite
(in addition) (then)
alors
pourtant (so / therefore)
(however)
T G G
Q i L
(in fact) (in addition) (who)
néanmoins PMM'
(nevertheless) (firstly)
Intensifiers
un peu nssez trés beaucoup extrimement
{m Lictle) {quite) {wery) (o Lot [extramaly)
de moins en moins presque de plus en plus
(less and less) {alminst) [more and vroiment [t::;:l
FrIGrE] [really)



il

ABOUT

Il s’agit de

La photo est sur
la famille et des amis family and friends
la technologie technology

le temps libre free time

la vie saine healthy eating

les fétes et traditions
la région locale local region

les probléemes sociaux social issues
I’environnement the environment
les vacances holidays
I’éducation education

le travail work

PEOPLE

Sur la photoilya ...
personnes

il yaun homme
isaman

il y a une femme

isa woman

il y a des enfants

are children

il y a un groupe d’amis

LOCATION friends

leyneosegyuape de | think that

It/2lemst of persdmebe is

lis/elles sont  pedpky are

La photo était prise the photo was taken

Photo card:

It is about

in the photo there
are ... people

a l'intérieur inside
a l'extérieur outside
a la maison at home

dans la cuisine in the kitchen

How to answer: Q1: qu’est-ce qu’il y a sur la photo?
(what is in the photo?)

TW APALMOW

The photo is about

festivals and traditions

there is a group of

ACTIONS MOOD

il/elle est en trainde  he/she is in the process of amonavis In my opinion

Il/elle est he/she is

ils/elles sont en they are in the process of lis/elles sont they are

train de ... content(e)(s) happy

il/elle vient de ... he/she has just ... triste(s) sad

ils/elles viennent de  they have just .... calme(s) calm

il/elle va he/she is going to ... agacé(e)(s) annoyed

ils/elles vont they are going to ...

poser pour la photo posing for the photo

s’amuser having fun

parler talking

discuter discussing ‘OPINIC.)N ! o

sourire smiling a mon avis in my opinion

rire laughing c’est important de it's important to

se disputer arguing c’est intéressant de it’s interesting to

travailler working c’est nécessaire de it’s necessary to

jouer playing c’est vital de it's vital to
there cuisiner cooking j'imagine que | imagine that
there manger eating je suppose que | suppose that

travailler working =
there célébrer celebrating because

étudier studying

WEATHER
a mes yeux in my eyes
. . il fait beau it’s nice weather

mgrl:acr‘ia:gtze ville at”; w:dt;\:; il'fait fr’\afjvais it’s bad weat.h’er
en vacances on holiday c'est I’eFe !t's su.mmer
au travail At work c es.t I’hiver it’s winter .
au college At school car |I'/ elle porte because he / sheis
a une féte at a party wea!rlng .
au parc at the park carils / elles portent beFause they are wearm.g
3 la plage At the beach une veste / un short / a jacket / shorts / a t-shirt

un tee-shirt
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L= Performing Arts:
Music/Drama

Topics covered from the beginning of the academy year to the end of this
half-term.

e

AUT 1: AUT 2:

Drama/Music Drama/Music

1. Exploring a brief 7. Application of knowledge
2. Physical theatre to Unit 2

3. Intention 8. Refinement of initial work
4. Tonality 9. Rehearsal logs

10. Evaluation



N _ PERFORMING ARTS -DRAMA

ZUNT g Learning Journey
A Level or
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(! ¥ |
A Level:
|
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_
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l the brief _l t_

Structure  Staging Character Building %ulmlm
| |
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Unit 1 Intentions

Evaluating

|

Rehearsal Target Audience Genre/Styles Styles
Plans o

Expl
vty End of Year 9

0.9
. [
" Naturalism stmul Character depth 0
'

Stimulus Workshops Performance Physical @F
Theatre of meaning Theatre

Cruelty

Practitioners

Epic
Theatre

End of Year 8

PAE Commedia Del'Arte Roles in the industry
1

Stage
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Status
“Eu e
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Monologues

~ Drama
techniques

advanced
Atmosphere & ( )

Tension

Scornbury
Manor

|

1
Characterisation Blocking

Improvisation

End of Year 7 o, 1,0 Soundscapes
PA Exam ULy
Acting skills 6 \ » Year 6 SATs
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Theatrical
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| i “ FUNE
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M o opreniceinp: i PERFORMING ARTS - Music
W "o perormanee QY Learning Journey
=

A Level
Music

'

Unit 2 mock
I

Unit 3
’

H ”
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BTEC Music Diploma Unit 1 and 2 retrieval

and gap filling ®~ =

Unit 2 Intention
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1
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_
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ﬁ
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£ soea GCSE Physical
Education

Topics covered from the beginning of the academy year to the end of this
half-term.

SPR 1: SPR 2:
1. Mediain sport 4. Participation
2. Sponsorship 5. commercialisation

3. Ethical issues
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Commercialisation of sport

Sport is increasingly managed and marketed to
make money. The media, including Sky Sports, is
now a significant influence on modern sport.

Athletes and performers are seen as commeodities
that can be bought and sold.,

Making money from sport depends on the
so-called golden triangle, i.e. the link

between the sports, media and sponsorship.

Sport
oy L

> <
Media «

» Sponsorship

The role of the media in sport

Infarm Educate Entertain

With high-profile events and sportspeople, the
media creates role models and villains. It tends to
create a culture of competition and increased hype
and pressure.

This media engagement generates vast amounts of
money through the sponsorship of:

» clubs

» competitions

= events

¥ individuals.

Ethical issues

Sportsmanship Gamesmanship
Playing in the spirit of Bending the rules to
the game. gain an advantage.

With the increase in money and exposure comes
increased pressure on the athletes to stay on top of
their game.

Sport, like all institutions, requires participants to
stick to a set of written and urnwritten rules,

Participants are expected to behave responsibly to
ensure respect and fair play as well as safety.

There are shared social values that all are expected
to adhere to. Unfortunately, due to the pressures of
elite sport this is not always the case. Sportspeople
often bend the rules or even cheat to try to gain an
advantage.

Deviance occurs when anyone behaves in a way
that knowingly breaks the rules or ethics of the
sport. This behaviour can take many different forms,
including:

» viclence

v bribery

¢ taking perfoarmance enhancing drugs.

oo %



Sport and physical activity are provided for
at both local and national level.

Participation in sport

Participation in sport is influenced by many social
factors, such as:

= family » COSt

= gender »  ACCESS

» society »  role models.
»  pPEErs

These factors may also create barriers to
participation.

It is important not to sterectype individuals based
on social factors.

Understanding the impact of social factors can help
improve opportunities to participation.

Understanding how and why certain groups
participate in sport and the barriers to participation
can help tackle some of existing inegualities.

Public, private and voluntary sectors all
provide sports facilities and opportunities.

Provision of sport

Sport is provided for by many agencies, such as
public and private sector gyms and leisure centres,
schools, and local and national clubs.

Public sector facilities are paid for by local and
national government andfor lottery funding.

Private sector facilities are run by companies to
make a profit - these are often member-only clubs,

All providers will look to target specific groups in
society, either for profit, health, and engagement or
both.

There are lots of target groups in areas such as:

» gender » disability

» race » SOCIO-economic.
There are different strategies and campaigns that
are used to encourage participation in the target
groups.

School PE and sports prograrnmes are also
significant.

Benefits of physical education and sport at
school:

» Better at physical activity {physical literacy)

» Knowledge and skills to continue to engage in
activities

= More motivated and enthused about
participation

» Physical, mental, emotional, and social health
benefits

» Encourages lifelong participation

s Cross school benefits - increased self-confidence
and improvements in academic attainment

©Vy_ 2%
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Topics covered from the beginning of the academy year
to the end of this half-term.

SPR 1: SPR 2:

1. Refinement of sub 4. Further critical studies
theme introductory 5. Editing and development
aspects 6. ldea planning

2. Analysis of critical 7. Generating a response
sources 8. Final response

3. Inspired photoshoots
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Help sheet Camera Functions * Focus (manual/auto/macro/pan/infinity): Selectthe right focus mode for your subject!

You can improve the quality of your images by selecting and experimenting To use manual focus, select MFA from the menu and then use the arrc.aw buttons to focus.v

with camera functions. You can find these by pressing ‘MENU’ or ‘SET’.
You can find the camera manual online-search for ‘casio exilim EX-Z335 manual’ =

Continuous | % Macro
Self-timer
* Zoom fopticalitigial): Opfical z00m procices a higher qualy imags than digia) zoom. ot
Optical zoom operates using the slider on the shutter button, push this twice to the right to use Anti Shake 4 it

A

B, 0 el

digital zoom. —— . ' .
macro focus infinity focus manual focus

On/Off Button Zoom Ring

* Flash (on/off/soft/auto): flash can be used to illuminate a scene, capture moving
objects and change the light quality. See how flash affects atmosphere and focus.

e Shutter Button
Original 10x Optical 10x Digital tter Butto

» IS0 (100/200/400/800/1600): You can choose how sensitive the camera is to light. A high ISO
will produce a lighter/brighter image but with more noise, whereas a lower ISO might be

sharper but darker. no flash flash

» Exposure value (-2.0 to + 2.0): These are settings that alter the lighting and are builtin
to the camera. They are worth using to achieve optimumexposure more easily and in
unusual light conditions.
Qg er

~3

ISO 200

over exposed under exposed correct exposure
* Metering (multi/centre-weighted/spot): this setting determines which part of the
image is used for metering (balancing) the light in the image.

low saturation high saturation

» Focus Area (intelligent/spot/multi/tracking): Be specific about which part of the image you
want in focus (sharp) and use the right setting to achieve it!

intelligentfocus l
«I -
Idd

centre‘weighted —safer option,

multi — evaluates whole
tends to use centre of image to to balance the light image to balance the light
balance the light, good contrast

spot — uses focus area

tracking focus
*  Grid: Use this on-screen rule of thirds grid to help you compose harmonious shots.

| Quslitve . Setbin

spot focus

- @ Focus
Quick Shutter »EV SHIfE

Audio Snap  WhiteBalance
Grid

Digital Zoom = gelf-timer
Review Off
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d/f?/ Taught Techniques Help sheet:

Lighting: can affect atmosphere, emotion and give contextual clues.

3 'i-a.i“ “ _7 3qe
line colour shape pattern tone
Odd numbers: capturing odd numbers creates a harmonious image.

texture

o s

soft harsh directional colour haow/gnﬂ

ouette

Visual elements: useful in creating a well balanced image and in abstract photography.
— 2 —_ '

form

Depth of field: capture the fore ground, back ground or middle ground in focus and blur
out the remaining image to direct the viewer’s attention to a particular point or highlight
certain areas.

low angle high angle in camera crop

Movement: experiment with shutter speeds to capture/imply movement.

Looking and seeing: Rememberto question what an image really represents and that
different viewers may interpret images in a personal way. How does knowing contextual
information about an image affect what it means to us?

UNITED COLORS
OF BENETTON.
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Key Vocabulary:

* scale

» framing

+ Zoom

* capture

+ focus

+ atmosphere
* emotion

* subject

+ visual balance
* perspective

* point of view
* angle

* background/foreground
* narrative

* composition

*+ close up

» definition

+ out of focus
» distorted

» abstract
+ format
*  manual

* automatic
* over/under exposed
* panoramic

* viewer
» saturation
= contrast

cropping

Connectives
Use these when comparing and .
contrasting and analysing images

Furthermore Likewise

Whereas Alternatively

Nevertheless Therefore

Although As well as

However Similarly

-

Stage 1: Contact Sheet
Discuss general facts about your shoot:

Annotation
*  Where did you go to take your shots? h I 1

What camera or camera functions did you experiment with? e p [
What were the challenges with your shoot?

Show your selection process by circling/highlighting selected images and cropping out parts of
your thumbnail images. You could add basic annotations such as ‘under exposed’, ‘'odd numbers’ etc

Stage 2: Selected Images
Discuss your reasons for choosing these images:

Give a brief outline of the camera functions used/choices made in taking the image.
Why do you feel this image has been successful? (this could be effective lighting, atmosphere,
use of techniques etc)
« How well does the image connect with the project theme as well as more specific themes within this?
How could you develop this image further? (think about improving the quality of the image,
further shots inspired by this image and editing)

Stage 3: Edits
Present and annotate your edited images:

How did you edit the image and why? (use screenshots to show this process)
* Do you think the edit was successful? Why? Why not?
*  How has the edit affected the quality of and meaning within the image?

TG

Why Annotate?

. To show your critical understanding —What you did and why?
How could you improve? (A02)

To show your cultural understanding— Links to photographers/
themes/cultures. (A01)

Jo show your personal thoughts—What do you think? What does it
mean? (A04)

. To show technical understanding— subject knowledge and
language. (A02/A03)

Sentence Starters for Annotations:

+ This photo shows/displays/presents/exhibits/illustrates . ..
+ I feel this photo has been successful because.. . .
+ To develop this image further I could . . .

+ Reflecting back on this image . ..

+ Incontrast, this image shows . ..

My intention with this photo was . ..

+ Iampleased with . ..

+ T have tried to demonstrate.. ..

+ Inaddition, this photo . ..

* Incomparison...

+ This photo demonstrates .. .

+ T could enhance the impact of this photo by .. .

+ The impact this photo has is created by , , ,

+ Successful aspects of this image include . . .

Specific to this lesson:

Comma )

Full Stop

Exclamation mark !

Capital letter c
Apostrophe
Question mark ?

an

Speech marks

Colon

Semi- colon ;

Brackets 0




\\
.-.‘;;\\‘ "% ARENA
//4/‘&‘; ACADEMY

Psychology

Topics covered from the beginning of the academy year to the end of this
half-term.

Later on:
AUT 1: AUT 2:

3. Brain and Neuroscience
4. Psychological problems

1. Social influence 2. Language and thought



Social influences

Prosocial Behaviour
Piliavin’s Subway Study
Aim

To investigate how victim characteristics influence bystanderism in a natural environment.

Method
Passengers on the subway were observed to see if they would help an actor when he fell over.
In one condition he had a cane, in the other, he had a bottle of alcohol

Besults
Disabled - helped 90% of the time, 87% within first 70s
Drunk - helped 50% of the time, 17% within first 70s

Asch’s Line Study

A naive participant, with a group of confederates are shown a standard line and 3 comparison
lines. The confederate lies about which line matches and then the naive participant is asked.

e

naive participant would give the false answer about % of the time, but 75% of participants

Conclusion
In a naturalistic setting; characteristics of the victim affect likelihood of receiving help but the
number of others witnessing does not affect the likelihood of people helping

G - sample made up of city commuters so may not reflect the behaviour of suburban people
V - participants did not know they were being observed so they didn't alter their behaviour

E - participants did not give consent, were not debriefed nor given the right to withdraw

Behaviour that is beneficial to another, but may not be beneficial to the helper

R - standardised procedure makes it easy to replicate, replications have consistent results
V - the artificial task has low importance - doesn't reflect real behaviour and conseguences

E - the naive participants were deceived into thinking the confederates were other participants

Dispositional Factors - to do with the individual

The more a person identifies with a victim, they are more likely they are to help

Those with more knowledge/experience are more likely to feel confident enough to help

Those with more knowledge/expertise are less likely to conform.

Social Factors - to do with one or more others

Presence of Others
The more bystanders there are, the less likely people are to help
Cost of Helping

The higher the level of cost fo oneself, the less likely they are to carry out the behaviour

Social Factors - to do with one or more others

The larger the group the more likely it is people will conform
Task Difficul
Higher levels of difficulty makes people more likely to conform

AN O ITIY




Obedience
Factors Affecting Obedience Mnlgram s Agency Theory Adorno’s Theory

The more one identifies with a victim, the more likely the help move from an autonomous state to an agentic state

esponsibili

hen in an agentic state, we believe the authority figure is
aking responsibility for our actions

Expertise
Those with more knowledge/experience are more likely to help.

Social Factors - to do with one or more others (Milgram)

E - The F-scale was bias and gave correlational data
The more authority is perceived, the more obedience is given

- applies to real world events (Nazi war crimes) E - participants from Milgram’s study didn't have strict parents
In some cultures, further up the hierarchy = more obedience

Proximity - L - reductionist (only looks at social factors) L - other dispositional factors seem to play a larger role

Crowd - a large, temporary gathering of people with a common focus
Collective Behaviour - occurs in crowds - different to how a person acts as an individual

Rispositional Factors - to do with the individual

Those with an external locus of control are more likely to follow the social norms of the crowd

Morality | hen ﬂmre are uﬂrers contributing to the task, the less effort individuals put in
Those with a greater moral strength are less likely to be guided by social norms and more likely ‘Culture

0 be guided by their own sense of right and wrong = more collectivistic one is, the more likely they are to work in the best interest of the group




Language,

thought and

communication

Language and Thought

Piaget’s Theory

The Sapir-Whorf Hypothesis

Mau:h wm:!s to existing schemas, language matches stage of cognitive development

We lerarnlhrnugh developing schemas (mental frameworks)

Ihought Degends on Language
It is not possible for people to think about something they do not have the words for

Strong v Weak Version
Strong - Language defermines thought

55-C1
‘Iu"afiatim !n memnqr anl {pas.t pres:ent & fulure) and Carmichael (labelling ambiguous figures)
ariation in perception - Zunl v Danl (colour recognition

E - Research into the order in which two-word phrases develop
A - The theory is challenged by the Sapir-Whorf hypothesis
L - Schema's cannot be scientifically measured

E - Cross cultural evidence (Inuit, Hopi, Zuni)
- Expiains link between language and intelligence or education level

L - Based upon flawed research such as the number of Inuit v English words for snow

Rmnd danne by maving in small circles when food source was nearby
Waggled in a line before circling back in a figure of 8 pattern when the food source was further
Bees oriented the dance to show direction

Cnmhh:nng umts of language to create unlimited expressions or senfences
FPlan Ahead
Ability to discuss the future

Ability to communicate about things that are not currently in our environment

Animal Communication

R - replications in different hives to increase ecological validity have shown consistent results
V - bee feeders and sugar water are artificial and do not match bee's natural environments

’V - too reductionist, doesn't account for sounds that bees may make

Animals such as bees can communicate about food using movement
Territory
Animals such as rhinos can communicate about territory using faeces

Survival
Animals such as prairie dogs can communicate about danger using sound

Animals such as cuttlefish can communicate about reproductive fitness using colour




Non-Verbal Communication

Eye Contact Body Language Personal Space

Women stand closer. Dislike space invaded from the side
Men stand further. Dislike space invaded from front

o see how memaory is reconstructed when recallhg an unfamiliar story

Method
US & Japanese shown emojis with combinations of happy/sad features.Rated 1-9 for happiness

Besults
Japan - highest ratings to emoticons with happy eyes
US - highest ratings to emoticons with happy mouths

. Aleln
Mon-verbal communication is learnt due to differences in socialisation in the two cultures

E - Some facial expressions are universal (Eckman) G - the participants were all students, cannot generalise to older and younger
L - Ignores social learning theory (suggests we learn from others in our culture (Yuki( G - only happy and sad faces, cannot be applied to other emotions

L - Gestures do not support survival or reproduction - artificial task. real faces do not look like the emoticons form the study




Brain and neuroscience

Structure & Function of the Nervous System

Function Structure James-Lange Theory

The Nervous System - Brain and Spinal Cord Argusal
Collects and responds to info & coordinates organs PHS - ANS + SNS Physiological arousal first (heart races, cheeks redden

loterpretation
eitral Mervous stem M Immﬂmlmlaﬂﬂnmn

Brain - Conscious, Stem - Auta i ine - Reflex
L AL 1 el If there is no arousal, there Is no emotion

Peripheral Nervous System (PN
Info from senses to CNS and CNS to muscles

AI'II EMVOUS oySiem (AN

E People with phobias experience increased HR before fear.

Breathing, heart rate {HF!} slress response ' e May be useful in treating phobias

R L SXIAUMIG Parasympathetic-Rest/Digest fL. gimjar cal for fear and love
Voluntary movement Physiological depression physiological response a

Neuron and Synapse and
Electrical Transmission Chemical Transmission

Sensory: PNS to CNS, Leng dendrite, Short axon
Relay: Sensory to Motor, Short dendrite, Short axon
Motor: CNS to Muscles/Glands, Short dendrite, Long axon

Cell Body - Nucleus and DNA
E 1t is scientific, neurons have been observed objectively

gath - Fatty covering to speed up signal

al Button - Part of synapse Ex:ltatnw NTs increase charge - mare likely to fire A Stimulating schoaol environment to increase neuron growth

ing Inhibitory NTs decrease charge - less likely to fire
Negaﬂue charge at rest. Leaa neg.atl'ure - create action potential | If excitatory signals > inhibitory, neuron will fire

L Reductionist, ignored Piaget's accommodation




Structure and Function of the Brain

Structure Function Penfield’s Interpretive Cortex

2 Hemispheres Specific areas have specific jobs Aim
Cortex (Cortex has processing power To hvestgate function of Temporal Lobe
Erontal Lobe [Thinking, planning and personality Method
Motor AreaLeft brain controls right body movements and vice versa Operated on patients with severe epilepsy, stimulated areas of brain in conscious patients
Parietal Lobe Sensory processing, most sensitive areas take up most space [ Results
Somatosensory Area Damage here reduces ability to feel pain Experiences and feelings of vivid memories like hallucinations and deja vu

Controls vision Conclusion
Visual Contex | Damage here causes cortical blindness Area of brain called interpretive cortex stores personal meanlrg of episodic memories

Temporal Lobe

Auditory Area Damage here can lead to aphasia. G - Unusual sample, all severely epileptic, brains may be different to rest of population
Broca's Area (left only) Production of words

Wernicke's Area (left only) Understanding words R - Attempts at replications unsuccessful

V - Used precise method to stimulate same area of brain and get verbal reports

Structure and Function of Brain relates to Behaviour contex Alm

E.g. motor area - movement, amygdala - aggression Are episodic memories bioclogically different to semantic
Structure and Function of Brain relates to Cognition 1 [ Method

E.g. hippocampus - memaory, frantal lobe - decision making ] gold, PET scan with memory tasks
Cognitive Neuroscience and Mental Health Besults

Low serotonin: cognition (depression; behaviour (low motivation) | Forgetting why you went upstairs due to a change in setting Difference in 3/6. Episodic - frontal, semantic - parietal

Scanning Technique Evaluation Tpea 6 mamory localsed, Blologil bess.

Lots of X-Rays, ined to give detail Layers give detail BUT exposure to X-Rays can be harmful

G - only & participants, conclusion based on just 3

Inject with radioactive glucose, brain activity shown on scree Shows localisation of function BUT radiation harmful to some V - Scientific evidence from scans hard to fake

Measures blood oxygen levels, displays 3D computer image Clear images without radiation BUT mast expensive V - Difference between Episodic and Semantic unclear




Psychological problems

Mental Health
Understanding Mental Health and llinesses Individual Effects of Mental Health Problems

Acldence Kales
MIND rates per 100:
Depression - 2.6, Anxiety - 4.7, Eating Disorders - 1.6
1 in 2 people will experience mental health problems

Changes Over Time
2007: 24% compared to 2014: 37%
2 times as many women as men. The gender gap is widening

noreased Challenges of Modern Living mdut:tmnnfmrhscd{stressrmrmnm} 5
Lower Income (Economic Problems) mmune system does not function fully - can lead to other ilinesses
Eldeﬂy (Social |solation)

g gl LI LS l-'-.ll-:-'-lﬂ'!- = gailh
Hearing Voices many be a positive in plan::es sunh as India or Africa
Culture Bound Syndromes only occur in certain cultures

Characteristics of Mental Health
Subjective and arbitrary
Difficult to measure some symptoms objectively (e g. difficulty sleeping)

(] [ o] = (3 e L] I []
Medlnal mn-del focus on symptoms of ill health rather than characteristics of health
Jahoda's 6 characteristics of health:

E.g, Self Esteem, Personal Growth, Functioning in Society

ROING 501 FLL aﬂng fnr pmpbe th rnem‘,m health problems costs £22 billion per year
Mental health problems has less of a stigma than ‘Lunatic’




Aetiology Theories Therapies

nvestigate if CBT + 3SR is better than just SSRI

levels nf serntnrnin in synapse decreases stimulation of next neuron
mcod, Poor concentmaiion, Changes 10-siech :mtinued Usual Treatment or added CBT. Measured using BDI

'-‘?. - Randomly assigned, avoids extransous variables
- Self report may not be accurate if patient doesn't have good insight
- Led to development of holistic therapy

» Loss of interest

* Reduced energy levels n'atinnai bda::k & white thinking, hopelessness, negative self-schema
nternal, Gl nd ative
G e | al, Global and Stable neg attributions

&« Changes in sleep patterns
» Changes to appetite levels
s Decrease in self confidence
Plus - Guilt, Pessimism, Self Harm elc.




Addiction

O HILEE i
It becomes the most important thing - aca Classical mndsltlarung to pair an unpleasant stimulus to the addiction
2 Antabuse treals alcoholism by pairing vomiting with smell & taste of alcohol
lectric shocks treat gambling addiction by pairing pain with gambling
apid smoking treats nicotine addiction by pairing nausea with cigarettes

Alcohol ahuse related to g - but not 100%

" - Supported by Kendler's research
- Difficult to understand genetic vulnerability - Reductionist on own, but typically combined with CBT - holistic
- ternperance board only includes drinkers who make a public display L - unpleasant experience leads to patients not completing treatment

Strong desire to use substance

Persisting despite known harm

Difficulty controlling use

Higher priority given to substance '

Withdrawal if stopped E - Lack of clear evidence

Tolerance (needing more for same

effect) - Has led to peer pressure resistance training - Holistic - Focuses on whole person with social support

L - Bidirectional ambiguity means it may be peer selection L - Requires motivation - dropout rate due to individual differences
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Sociology

Topics covered from the beginning of the academy year to the end of this
half-term.

AUT 1: AUT 2: Spring:

1. Crime and Deviance 2. Crime and Deviance 3. Social Stratification
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Sodal Stratigication knouuedge Organiser

Social class is seen as the main source of
stratification in Britain. Based on economic
factors such as occupations and income. Social
mobility is deemed to be possible.

Other forms of social stratification:

¢ Feudalism: ascribed, little to no chance of
moving to the next strata.

¢ The caste system in India: ascribed, closed
and little movement

*  Apartheid: ascribed, little social mobility

—-

and unchanged over time.

£/
AR\
Y —
AR

Achieved status: social position is earned on
merit e.g. education, promotion.

Ascribed status: social position is fixed at birth

AR EEEEE SRS SR AR EEEEESEEEEEEEEEEEEESEEEEEEEEEEEEnmnnd

AN RN R AR N RN R NN NN AR EEEEEEEEEEAEREEREEREEEERREEE,

i Social Stratification: Describes
: the way society is structured in a
: hierarchy, shaped like a pyramid.
Each layer is smaller but more
powerful than the one below it.

Social inequality: Refers to the
:  uneven distribution of resources
such as money & power, life

* chances or opportunities related to
education, employment and
health.

I .

Distribution of wealth and income

wages, benefits etc. Wealth is usually distributed more unevenly than
income.

Wealth refers to assets such as houses, land, art, jewellery. Income refers to

I .

r Life chances: i
I Peoples chances of achieving positive or negative I
outcomes as they progress through life. These are
I not distributed equally between groups. Affected I
I by factors such as: religion, social class, gender, I

ethnicity, sexuality, age, disability I

¢ Social mobility: moving between social classes.
Intra-generational social mobility- movement of
¢ their lifetime e.g. promotion.

: Inter-generational social mobility- movement

: between generations of a family e.g. when a child
enters a different social from their parents.

opportunities are

limited- low-paid,
unskilled work or
unemployment

:IlllllllllllllllllllllllIlIlIlIlIlIlIlllllllllllllllllllllllll: Bor" i"to

: The culture of poverty: : poverty

: People from the poorest section of society are / \ Deprived

: socialised within the subculture of poverty. As a H Become parents childhood

H H . affected by

: result they are unable to break free from poverty. : of deprived material

H s e H children. The ltural o

: The cycle of deprivation: e eorin guttucatox

= The policy to remove poverty involves employing H deprivation

1 social workers and using local authority provision to  : The C‘VCI‘? of

: help break children out of the cycle of deprivation. : deprivation

: Material deprivation:

: Having insufficient money to be able to afford goods 3

i and services. As a result people may not have a Less likely to

H . . ) H . As adults they perform well at
: balance diet. Poverty may lead to ill health during : live in poverty school and gain
t childhood and inadequate housing. : qualifications
E E . \ Future /

Karl Marx and social class (1818-1883) B
The bourgeoise (the ruling class)- owned the means of production.
¢ The proletariat (working class) forced to sell their labour. Experience
I alienation and lack of control.
¢ The bourgeoise exploit the proletariat.
Ruling- class ideology and false class consciousness.

Embourgeoisement thesis
Working-class families are
becoming middle-class. Their
norms and values are changing
as their standards of living and
income improves. Affluence
has led to privatised lifestyles
centred on the home and
family- based on consumerism.

Davis & Moore (1945)
(Functionalist)

Max Weber (1864-1920)

keythinkers

(Marxist) Fiona Devine (1992)

Charles Murray (1996)

Peter Townsend
(1979)

Social stratification was a
‘universal necessity’ for every
society. The system must match
the most able people with the
functionally most important
positions in society. These high
rewards would encourage
ambitious people to compete
for them, with the most talented
achieving success.

Classes are formed in market
places, such as the labour
market. One class hire, the other
sells their labour. A classis a
group of people with similar life
chances- being successful.
Weber stressed the importance
of status (prestige) and powerin
determining life chances and
shaping patterns of stratification
e.g. members of aristocracy may
have no savings, but have a fitle
that gives them status.

Devine tested Lockwood'’s idea
that ‘privatized instrumentalism’
would become typical amongst
the working class. This tferm refers
to social relationships centred on
the home with work only to an
end, when affluent workers
joined with their workmates. Paid
work is a means to a
comfortable lifestyle rather than
having job safisfaction.

Society had a growing
underclass. Government policies
have encouraged the members
of this underclass to become
dependent on benefits.
Traditional values such as
honesty, family life and hard
work were being undermined by
the members of the underclass,
fo be replaced by an alternative
value system that tolerated
crime and various forms of anti-
social behaviour.

Identified three ways of defining
poverty: The state’s standard of
poverty on which official statistics
are based, The relative income
standard of poverty based on
identifying those households
whose income falls below the
average for similar households.
Relative deprivation, when
families are unable to
participate in activities and have
the living conditions that are
widely available in society




I Gender & Poverty:

| « Women have longer life expectancy so more female I
| pensioners living alone. I
| ©+ Women more likely to head lone-parent families. |
| I
| I
| I

Or

Absolute Poverty: Income is
insufficient to have the minimum
to survive. No access to the basic

necessities in life e.g. shelter, food,
clean water, heating & clothes.

Sex & Gender

Sex: Male or female (biology)

Gender: masculine or feminine.
Gender & power:

Feminists see gender inequality as
the most important source of
division in society. Society is mainly
controlled by men who have
considerable power within politics
and the workplace.

Age

Chronological, biological or a social
category. When does ‘youth’ begin and
end?

Childhood & Power

Families are agency of social
control so they are expected to
authorise discipline of their
children. Parents exercise power
when they try to influence their
child's behaviour against their will.

Usually have a low income.

+  Gender pay gap

*+  Women are more likely to be in part-time income than
men.

| Ethnicity & Poverty: |
| Lowerincome families |
+  Generdlly disadvantaged in employment, pay and |
L quality of job. |

Relative Poverty: Cannot afford the
general standard of living of most
people in their society. Income is

much less than the average for that

society.

Poverty

Child Poverty: More likely to live in poverty if: |
+ Household has four or more children. |
Where the head of the house is a lone parent or from |

I

Men are currently experiencing this

because of the underachievement of boys Authority from teachers over students
based on their status in the school setting.
Some students do not conform to this
authority however. See Paul Willis.

Inequalities:

R TECELECEC LT
—_—

in school, the decline of paid work in

mEssdhssEsEsEEEEEs AR EEEEEEEEEEEEEEEEEEEEEEEEREEE

an ethnic minority
+  With no paid workers. |

I

I

I
participation in paid employment. |
Inequalities:

* Gender dominated occupations e.g.
fire-fighting, nursery worker.

e Ageism- age discrimination. Younger

or older people tend to be victim of Poverty

this.
* Negative stereotyping

e Glass ceiling for women- invisible
barriers for promotion.

I

I

I

I

I

I

I

I

o ce |
The crisis of masculinity: |
I

I

I

I

I

I

I

I

I

I

I

I

I

I

I

I

I

I

I

| Young People & Power
I

I

I

I

I

I

| " .
| Focus on the positive functions of poverty for
I

I
I
I
I
I
I
I
I
I
I
I
I
manufacturing, women'’s increase
| facturi ’s i d
I
I
I
I
I
I
I
I
I
I
I

*  Gender pay gap. + Older people living in poverty. £ | some groups e.g. knowing you could live in

*  Women’s triple shift. I S | poverty means people will undertake .

*  Childcare provision- barrier @ ———————————— \ S | undesirable jobs, creates jobs for groups who Government. and politics serves a purpose to
preventing women from returning s A ale G | deal with the poor. The poor also reinforce regulate main stream norms and values.
work. I 2 | mainstream norms and provide examples of

H deviance such as lazy and dishonest.
L __ s | i —
______________ The welfare state: (a system in which the state

Ethnicity takes responsibility for protecting the health and Poverty is the result from class-based Weber- power is based on coercion or

A social group that share an identity welfare of it’s citizens and for meeting their social " inequalities. It is inevitable that some people authority. The main sources of authority are

based on their cultural traditions, religion needs.) B will be poor in a capitalist society. Poverty traditional, rational legal and charismatic

or language * The National Health Service (NHS): Funded by E serves the interests of the bourgeoise who can authority.

Ethnicity & Power: central government from national taxation. S | hire and fire people e.g. if they demanded Marxists argue the bourgeoise use their power

Under-represented in political
power/decision makers. Also
under-represented in teaching,
armed forces, police officers,
particularly at high levels of the
organisation. Although 40% of
highest positions in the NHS are
from ethnic minority groups
Inequalities:
¢ Unemployment
*  Discrimination in the labour market
*  Minority groups have become an
underclass (see Charles Murray)
*  Racism is built into the workings of
capitalism.

Provided GPs, hospitals, opticians and dentists.

Welfare Benefits:

National Insurance Benefits: If you have paid
into the system (National Insurance
Contributions) you are entitled to Jobseekers
Allowance and the state retirement pension.
Income Support and Child Tax Credit

Local Benefits could include free school meals,
educational subsidies, housing benefits.

higher wages, the bourgeoise could threaten
to higher from the unemployed.

to exploit the proletariat. They have economic
and political power.

Feminists

Women face the greatest risk of poverty than
men, lone-mothers and the older women living
alone in particular. The gender pay gap and the
inequality of the division of caring
responsibilities contribute to this.

Patriarchy- the system of our social structures
and practices are male dominated and they
use this power to oppress and exploit women.

New Right

Focus on individuals behaviour rather than
structural causes of poverty. Stress the
importance of traditional values and self-
reliance. Welfare dependency and the
underclass are key ideas in this approach.

The government does not meet it’s peoples
needs, and they believe their should be
minimal government intervention from the
welfare state.
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CNAT Sports Studies

Zihe
AN Learning Journey
ARENA -
ACADEMY Unit R184 Externally assessed Exam Unit R184
* Contemporary issues in sport Contemporary
issues in sport
Performance

Pbjective 3-5

Unit R186 Sport and the Media
* Understand negative effects that the
media can have on sport

Unit R184 Contemporary issues in
sport * Performance Objective 1-2

Unit R186 Sport and the Media
* Understand positive effects that the

media can have on sport
]

Unit R186 Sport and the Media
* Know how sport is covered across the
media

Word rich [
uWhﬁ..wu

Evaluation and
analysis af

Unit R185
Evaluate sporting sessions
highlighting areas for

Unit R185
Deliver a sporting activity of your
choice to younger participants

sports improvement |
performance _
~._Prep
Word rich research

Unit R185 Unit R185 e for
Evaluate sporting sessions plan a sporting activity | qership :
highlighting areas for of et and media
i i B uni
improvement | your choice. qualities nit

Unit RO53 Sports Leadership
* Be able to evaluate own performance in
delivering a sports activity session.

Word rich

focus-Sports
from around
the world

Unit R185 Performance unit
= # Practice methods to
improve performance

How are you assessed?
3 Units

R184- Exam Unit 40%

R185- Performance unit 40%
R186- Media in sport unit 20%.

Unit R185 Performance '

» Perform in two chosen sport{ [ vidual or team)

% ARENA
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Positive and negative aspects of hosting am event The role of technalogy

price Equipment:
» Temms raciorts (kphter, big sweet spof)
Bporting Tamm = Galf chub [easier o hit, goes furtiee)
Values spartt = Fratbal (hghter asar ts cantral)

= Bikei [lghter, beTher braked)
- LY : Clathing
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BUSINESS: Creating informed,
discerning employees, consumers
and future leaders

Section 1 - Key Vocabulary

Business — an organisation that
seeks to satisfy the needs and wants
and wants of consumers through the
production of goods and services

Dynamic — continual change

Consumer - the end user of the
product or service

Obsolete — outdated; a product that
has declining sales or come to an end

Entrepreneur — an individual who
comes up with a business idea and is
willing to take a risk to develop it

Topic 1.1.1 Dynamic Nature of Business

Section 2 - Core Knowledge

The world changes constantly, and therefore so do consumer needs, and so businesses must therefore
be dynamic to respond to these changes, or they risk failure.

_ Business ideas come about because of: -
- Changes in technology

Changes in what consumers want

Products and services becoming obsolete
Business ideas come about because

An entrepreneur has a completely original idea — this is invention

Adapting an existing idea — this is innovation
Adaptions to products can be:

New flavours

Different colours / pack sizes

Online access to a product or service

Offering personalisation

Wider Business World

Apple — great example of
business that continually adapts
products

Iceland - changed from frozen
only foods to non-frozen and
non-food goods because this is
what consumers want when
they shop

Section 3 — Common Misconceptions

e Innovation and inventions are not the same thing

e Avoid statements like "ALL customer have....”; "NOBODY uses...."

e Don't assume that all products that have declining sales will become totally obsolete — some see
revivals, e.g. vinyl records

e Don't assume that all ideas will be successful — unfortunately a lot do not succeed

Synoptic Links

Marketing — the product life
cycle states that all products
eventually need to be removed
from sale

Technology — changes in
technology have led to obsolete
products and changes in
consumer tastes

Role of enterprise —
entrepreneurs are the
individuals who develop new
ideas




BUSINESS: Creating informed,
discerning employees, consumers
and future leaders

Section 1 - Key Vocabulary

Risk — something bad / negative
that could happen

Reward — something good / a
positive effect

Financial — related to money

Non-financial — non-money
related

Profit — what a business has left
from its income after paying all of
its costs

1

Section 2 - Core Knowledge

Starting and running a business are risky activities. A large percentage of start-up businesses fail in the first
five years.

Risks are things that can go wrong. These include:

o Business failure
o Financial loss
o Lack of security due to not having a regular income

Business can fail because:

An entrepreneur does not know the market well
Not having enough capital to start the business
Poor decision making

Competition from other businesses

Not meeting the needs of customers

Rewards are what can be achieved through business success. These include

. Profit
o Personal independence

Wider Business World

Thomas Cook, BHS —
businesses that have failed.
Find out why

Richard Branson — an
entrepreneur worth billions,
but he still takes risks when
starting new ventures. Why
would this be?

Section 3 - Common Misconceptions

Although risks can cause a business to fail, careful
planning and research can reduce risks
Don’t confuse the term ‘security’. It is not about prevention from theft, but about regular income

Synoptic Links

Role of enterprise —
entrepreneurs are the
individuals who take risks

Ownership — different types
of ownership have different
levels of risk for the owner

Customer needs — knowing
what these are helps to
reduce risk

Market research — doing
this helps to reduce risk




BUSINESS: Creating informed,
discerning employees, consumers
and future leaders

Section 1 - Key Vocabulary

Goods — physical items that a
business can produce or sell

Services — non-physical products;
things that you can experience,
e.g. a haircut

Needs — the essential products
that consumers need to survive:
food, water, shelter, clothing,
warmth

Wants — anything that is not a
basic need. Often referred to as
luxuries

Customer — the person who buys
the product

Consumer — the person who is
the eventual user of the product

Adding value — adapting a
product so that the selling price is
higher that the cost of creating the
product

USP - Unique Selling Point

Factors of production —
resources needed to produce
goods and service: land, labour,
capital, enterprise

Section 2- Core Knowledge

1
A business will produce goods or services
Goods or services must meet the customer needs, or they will not sell
The entrepreneur is the uses and organises the four factors of production in order to produce
goods or services.
2 Adding Value:

e Branding — creating an image for a product that sets it apart, e.g. Apple logo

e Quality — for example using better cuts of meat in a pie

e Design — unique features and designs can lead to consumers paying higher prices

e Convenience — when something saves a customer time, this can lead to them paying a
higher price, e.g. pre-prepared vegetables

e USPs — a characteristic or feature of a product that can not be replicated by an
alternative

Wider Business World

Gap, Nike, Gucci — examples
of brands that cost a lot more
than the actual cost of the
materials

McCain — produce a lot of
ready-meals and pre-prepared
items that cost more than the
ingredients

Section 3 — Common Misconceptions”

¢ Not all businesses produce goods; some produce services
e  WiFiis not a need

o Don't confuse the terms consumer and customer

e  Customers will not always want the cheapest product

e Adding value does not meet making the price higher

Synoptic Links

Customer needs — knowing
what these are helps to
ensure that that the business
is satisfying them

Risk and reward — the
entrepreneur takes risks, in
order to achieve rewards

Marketing — the use of
branding and USPs




BUSINESS: Creating informed,

and future leaders

Section 1 - Key Vocabulary

Customer needs — the specific
things that a buyer wants about
goods and services

Customer reviews — feedback
from customers, which can be
online

Word of mouth — when a
customer tells another person
about a business

Repeat purchase — when a
customer returns to the same
business

discerning employees, consumers

Topic 1.2.1 Customer Needs

Section 2 - Core Knowledge

If a business knows and understands its customers’ needs it is in a better position to produce the
products that customers want, in the way that they want them, leading to increasing sales, and so
contributing to long term survival

Customer needs are:

e Price that reflects the quality of the product, and is low enough to match consumer incomes

e  Quality — usually more important for those with higher income levels

e Choice — consumers like to select from a range of options, e.g. different flavours, colours or
packet sizes

e Convenience — making life easier for customers

Section 3 — Common misconceptions

Don’t assume consumers always go for the cheapest option
— they have other needs that may override price depending on the circumstances

Wider Business World

Aldi & Lidl versus Tesco —
meet different need though
the price level and choice
available

Banks — a variety of ways to
access your funds is
convenience

Takeaways — offer
convenience so we pay more
than the cost of the
ingredients

Synoptic Links

Market research — this is
how a business finds out
customer needs

Market segmentation —
how we divide up customers
into smaller groups with
similar needs

Added value — meeting
customer needs can allow a
business to charge higher
prices, i.e. add value to a
product




BUSINESS: Creating informed,
discerning employees, consumers
and future leaders

Section 1 - Key Vocabulary

Market research — the process
of gathering, processing and
interpreting information about
consumers’ behaviour

Secondary research — using
research that has already been
carried out for another purpose

Primary research — collecting
new information

Qualitative data — research into
opinions and views

Quantitative data — data that is
numerical

Focus group — a small number of
consumers who have a discussion

Market trends — an overall
pattern related to products

Market gap — where demand is
not being met by the existing
products available

Bias — a one-sided view

Sample-size — the number of
consumers that are involved in
market research

Section 2 - Core Knowledge

The purpose of market research is:

To identify and understand customer needs
Identify market gaps

Reduce risk

Inform business decisions

o eew e

1) Primary

Up-to-date information Can be expensive

. Information secret from competitors . Can be time consuming
. Results may be inaccurate
2) Secondary ° Easy to find ° May be inaccurate
3 Cheap or free to obtain 3 Can be out-of-date
° Good overview of whole market ° Likely to be unrelated to business needs

Social media has made it easier to collect data using comments, reviews, surveys, and online
focus groups

Trends can be identified from tracking hashtags

Wider Business World

Innocent Smoothies —
conducted initial market
research at a festival using
two bins — Yes or No to
launching their business

Survey monkey — a free
online survey platform
making it easier to conduct
research

Section 3 — Common misconceptions

e Don't assume that a market gap will guarantee success
e  Remember that research can be unreliable if the sample size is too small, the wrong target market
are questioned or the sample is biased

Synoptic Links

Market segmentation —
how we divide up customers
into smaller groups with
similar needs

Customer needs — market
research aims to find out what
these are, if they are being
met, and what else is wanted

Risk and reward — market
research can reduce the risk
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Component 3 Learning Aim B Cyber Security- B3 Policy
Security Policies

Key Vocabulary

Software Audit A manual or automated process that lists the name, version and installation date of all software found on a digital device. The process may be
carried out remotely, for example, across a network, or in person.

Installation

*+ Users are usually forbidden from installing
unapproved software or updates.

+ Users may ask for approval for new software or be
asked to select from an approved list.

* Users may need support from their
manager or another department for their request to
be considered.

+ Users will need to justify why this new software
is required for their job.

Security policy statements may state the following:

You may not install software on digital

systems used within the organisation.

All software requests must be justified and approved by
a manager and then sent to the IT department or Help
Desk in writing or by email. . _ ) ) )
New software must be selected from the IT 1. Identify the risks of installing and using unapproved
department's approved software list unless no match software.

can be found that meets your needs.

Example Exam Questions:

2. Describe how an acceptable software policy might be
enforced.

3. Describe what a software audit is.

4. Give two reasons why employees are not automatically
allowed to duplicate software for home use.




Component 3 Learning Aim B Cyber Security- B3 Policy
Actions to take after an attack

Key Vocabulary

Data Protection Controller | The named person in an organisation who takes responsibility for the safety and security of the organisation’s data.

Remedial Action An action taken to fix something that has gone wrong; a remedy

>1.Investigate>> 2. Respond >> 3. Manage >> 4. Recover >> 5. Analyse >

Investigation

The organisation will
investigate the nature of the Analyse
attack. It will want to find out
the following: Analysis will focus on
* The type of attack eg. the following:
malware, network attack, What went wrong,
data theft, phishing How it happened (internal or

The severity of the
attack e.g. Level 1 (low risk)
to Level 5 (severe risk
Which processes or
services are affected.
When it happened.

The information gathered at
this point is vital to help

the organisation determine how
to respond, manage and
recover from the incident.

external threat),

How it could have been
prevented,

How effectively the
organisation responded to
the attack

What lessons have been
learned.
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Topic Area 4: Protecting service users and service providers in health and social care settings
4.1 Safeguarding

Safeguarding means the measures taken to protect people’s health, well-being and rights.

This enables them to be safe from harm, abuse and neglect.

EVERYONE is responsible for safeguarding. professionals have a duty to safeguard all service users and protect their human rights. It is a key

aspect of providing high-quality person centred care.

Individuals who may need safeguarding:

LR

vulnerable groups - homeless people

children

people with physical and learning disabilities

people with mental health conditions

older adults dependent on carers in residential care settings
people with a sensory impairment- sight or hearing loss
children in residential care who are dependent on carers
older adults in residential care.

Some individuals may be more at risk of abuse, maltreatment or neglect these
include: individuals who

Lo

have a learning or physical disability

have a sensory impairment (visual or hearing)

lack mental capacity due to dementia or being unresponsive (coma)
are homeless

Impacts for service users of a lack of safeguarding:

Physical - effects to an individual's body

Intellectual - effects to the individual’s thought process, thinking skills,
understanding, learning, comprehension and knowledge

Emotional - effects on the individuals feelings

Social - Effects on the individuals relationships with others

Safeguarding issues:

COo000L0000

v

Maladministration of medication
Inadequate care and neglect

Falls

Poor nutritional care

Lack of soclal inclusion

Institutional abuse

Physical abuse

Financial abuse

Maltreatment

Preventing impairment of children’s heaith
and development including their well-being
and education

Ensuring children grow up in 3 stable home
with the provision of safe and effective care.

Safeguarding procedures:
All care environments must have safeguarding
procedures in place.

They must have a specific person who is responsible

for safeguarding.
All staff and users must be aware of the procedures

and who/ how to report any safeguarding issues too.

Key term:

Vulnerable: When someone is less able to
protect themselves from harm due to, for
example mental health problems or a physical or
learning disability.

Sensory impairment: When one or more of the
senses (sight, hearing, smell, touch, taste and
spatial awareness) does not function normally.
Risclosyre: When an individual tells you directly
through their behaviour, that they have been, or
are being, abused.

Safeguarding policy:

All care settings are required by LAW to have a
safeguarding policy and procedure in place. The
palicy must state how the settings works and
what procedures are to be followed if a
safeguarding issue arises.

All staff must be trained so that they know and
understand the policy. Staff needs to be aware
of what to do if anyone makes a disclosure of
abuse.
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Topic Area 4: Protecting service users and service providers in health and social care settings 2 Tan

4.1 Safeguarding ..,® TW "
Designated Safeguarding Lead [D5L): %‘q r x
The DAL is the person in an organisation, or service that has overall responsibility for safeguarding: Health and social care
The role of the D5L includes:

creating the settings safeguarding policy Care Q !-l a I.i ty

-
*  reviewing the setti lan for safeguardin
. Ensurin:gall staff hnnguf how to misiuﬁal'egﬁarding CONCEens COI I " I I I S S I 0 n
# referring concerns ower an individual's welfare to social services, police, the COC or other
organisations
& providing training so all staff understand the signs and symptoms of abuse and neglect
e gathering any evidence or information about incidents of abuse or neglect The five R's:
Recognise - signs and symptoms of abuse or harm
Disclosure and Barring Service (DBS) Respond - listen, write it down, reassure the individual,
inform them that vou will write it down what they have said
Standard - checked for criminal convictions, cautions, reprimands and final warnings and will pass it on.

Enhanced - an additional check of any Information held by the police that s relevant to the role being applied for
Enhanced with list checks - additicnally checks the "barred st

Report - the concern to the DSL

Record - the DSL will record the concern raised.
Barred list - a list of individuals who are on record as being unsuitable to work with children or vulnerable adult. There are

therefore ‘barred” and not allowed to do this kind of work. Refer - the DSL will investigate that allsgnations, complaints

or suspicions of abuse. If a crime has been committed then
the DSL will contact the police.

L)

Disclosure &
Barring Service

Safeqguarding is
Everyone’s
Responsibility
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Topic Area 4: Protecting service users and service providers in health and social care settings

4.3 Safety Procedures and measures
Safety procedures:

A procedure 5 3 process not a specific action. it is a set of actions that are
carried out in a particular order.

Examples:

Emergency evacuation procedure, practised with regular fire drills - this is so
staff know their responsibilities in an emergency.

DB checking for all staff - this ensures that checks are carried out so staff are
safie to work with children and vulnerable adults.

.
B2,

Safeguarding policy and procedure
First aid policy and procedure

Risk assessments

Staff training o .
Eey term:

Risk: The likelinood that someane or something could be harmed
Hazard: Anything that could cause harm.

Risk assesement: The process of evaluating the likelihood of a hazard actually
causing harm. identifying potential hazards, and how they can be minimised or
remaved completely.
Control measure: Actions that can be taken to reduce the risks posed by a
hazard or to remove the hazard altogether
Policies: A policy is a plan which outlines:

The purpose of the policy

The instructions to achieve the policy’s aim of keeping service users safe
and promaoting their rights.

Ensure that the setting is complying with the requirements of legislation.

&AOQL PRy
N o B Health and social care

Safety measures:

A safety measure is a specific action such as putting up a fire safety notice or using a wet
floor sign after mopping the floor.

Examples: ——
i [ |

Fire safety notices in every roam - promotes awareness of safety procedures Eamoy
Fire doors kept clear &
A fire blanket in kitchen areas oy
Fire alarms throughout the buildings r
Safety warning signs - raising awareness of hazards and prevents accidents

Wearing protective clothing - prevents injury and prevents the spread of infection

Risk assessments:
Stepl  Look for hazards associated with the activity
Step2  |dentify who might be harmed and how
Step3 | Consider the level of risk - decided on the precautions or control measures needed to reduce
the risk
Stepd  Make a written record of the findings
Step 5  Rewview the risk assessment regularly and improve the precautions or control measwres if

necessary.



Jopic Area 4: Protecting service users and service providers in health and social care settings

(=)
4.4 How security measures protect service users and staff .. x v ® e .
‘ S Sy b ¥

Health and social care

VIS

Children / patients only

Only authorised people allowed in released to authorised

S
o
-
7]
>

Electronic security
Identifying who people are Staff wearing o 4c with pin External
before they enter the building I lanyards code entry doors and
gates locked
Staffed
Controls access to the setting reception desk —
Security
Measures
Staff uniform Visitor ws
Signing Monitoring of keys
Easy to identify visitors ey i T
book for monitoring
visitors external
r e concem';e to
managers
Monitors staff and visitors

accessing the building
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here are 5 fundamental British Values. Thrg

do you need to Know British Values? Unﬂemlanmng Buitish u‘alues iz an important way to EnElI:rle ynu o ErnbrEln:'.a the key values IhElI: :u.luu need to be eguipped for e in modern British society.

ifferent faiths and bellafs, you will develop seif- hm#&dgﬂ b= bBIIEr al:lha lu maha the nghl ch-::n::.u's and ma]m m-ninbuu-ms I:-::n I:ha Ed'mut an-:F thi wider comimumity.

Damocracy
KMy " Examples of Political Parties: b
In the Linited Kingdom we vole (age 18 +) for the people we want 1o run our coundcils] < 4 ﬁ
S weral = sglabour << =

4 ¥We vole for Members of Parliament (MFs). Elections take place al leasi once
avary 5 years,

5 In owr democracy there are political parties. At the time of writing the political -] When elections take place for Members of Pariament, the public go to vole. Traditionally this happens on
party who has the majority of MP's in Pariamen is the Consarvative Party. a Thursday, and peopla vole in a secrel ballof. People only know who you vote for if you decids (o tell
Labowr are curnenily the opposition Party. tham - it is rude to askl

B The Leader of the Conservalives and our current Prime Minister is Theresa May, | 90 | Where can | see Brilish Values al School? Democracy = School Councll | Form Representatives / Studend
The Leader of the Opposition is Jarermy Corbyn, Executive. We hold mock electons and in PSHE you will leam more about poltics. We participate in the

MAT debating competition, held in the council chamber at the Town Hall.

T MP's debate in the Palace of Westminster, in the House of Commons. On the
opposile side of the Builiding ks the House of Lords. The House of Lords (unelecied
remibers) ratify law and policies pul forward by parliamient.

The rule of law

11 | In the LK, we have laws which determine what is legal and illegal. You are 14 [ There are consequences for making the wiong chesce of laking lllegal acbons. We all lake responsibiity
expected to know the difference between right and wrong, for our aclions.

12 | The rule of law = a principle that individuals and instibtions are subject and 15 | Where can | sea British Values at School? Rube of Law — Our Behaviour Systams and Behaviour Policy.
accountable (o, which is Tairly appiied and enforced. We hawve agreed rules and expectations so that our school is a safe and happy place where all differences

i . — are reconciled peacefully, We have a PCS0 thal comes inlo school o educate you in the law,

13 | Those who commit crimes will ulbmately be brought o justice through the legal
system including Police officers, courts and lawyers, The rule of law acls as a
deferrent, to deber people from criminal acts.

Iindividual libarty

16 | in the LK you are fres to have an opinion {unless it s extremist) and believe in 18 [ Where can | see British Values at School? Mulual Respect - QU academy ethos, antibullying and
whiat you want withowt discrimination. assambliss. Boundanes are used to ensure you ane safe.

17 | ¥ou have the freedom to make choices and decisions without being judged.

Mutual respect for and tolerance of those with different faiths and beliefs and for those without faith.

19 Mutusl Respact and Tolarance are the proper regard for an individuals” dignity, 29 W should all actively challengs stedents, staff or parents axpressing opénions contrary o the valuas we
which is reciprocated, and a fair, respectiul and polfte attitude is shown 1o those hold in sociely and as a school and thase that underpin the fabic of a democratic Britain. This is crucial
who may be different 1o oursebees, o us to prolect one another and o lackle ‘extremist’ views and prevent people from being radicalised,

20 | Differences in lerms of faith, ethricity, gender, sexuality, age, young caners and 22 | Whaere can | see Brilish Values al School? Acceplance of Faith = RE Lessons and Assemblies. We gve
disability, are diferences that should be respected, tolerated and celebrated. you messages of tolerance and respect for others no matter what their athnicity, beliefs, sexuality, gender

of disaigy

Democracy Rule of Law

Individual Liberty

Mutual Respect Tolerance




